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ve uygulanmas: tartigtlmigtir. Caligmada ilk olarak yasam becerileri kavramu tartisilmis, Yagam Becerileri
Egitimi’nin yapisi ve icerigi ile ilgili bilgi verilmis, Yasam Becerileri Egitimi’nin etkililigini ele alan ¢aligmalar
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Birlesmis Milletler Uyusturucu ve Sug¢ Birosu tarafindan hazirlanan 2005
Diinya Uyusturucu Raporu'nda (United Nations Office on Drugs and Crime
[UNODC], 2005), uyusturucu kullananlarin her yil %8 oraninda arttig1 ifade
edilmektedir. Béyle bir istatistigi Turkiye i¢in olusturmak oldukg¢a zordur zira
tlkemizde madde kullanimuyla ilgili sistematik veriler yakin zamanda olustu-
rulmaya baglamistir. Konu ile ilgili aragtirmalar ¢ogunlukla yerel 6zellikler ta-
stmakta, aragtirmalarda yontemsel farkliliklar bulundurmakta, lise ve Gniversite
6grencilerinin agirlikla temsil edildigi kesitsel aragtirma deseni kullanilmakta-
dir. Caligmalar yontemsel sinirhiliklar: bir kenara birakilip Avrupa tlkeleri veya
Amerika Birlesik Devletleri ile kargilagtirildiginda, Tirkiye'de madde kullanim
yayginliginin daha digik oldugunu ancak madde kullanim yayginliginin son
yillarda arttigini ortaya koyan benzer sonuglar vermektedir (Ogel, 2005). Ya-
pilan ¢aligmalar, diinyada oldugu gibi Turkiye'de de maddeye baglama yaginin
ergenlik donemine denk diistigini gostermektedir. TUBIM 2006 yili aras-
tirmasina gore Tirkiyede madde kullanimina baglama yas1 16,6 olarak tespit
edilmistir. Oysa TUBIM’in 2014’te yayimladigi 2011 yili aragtirma raporun-
da maddeyi ilk kez kullanma yas ortalamasinin 13,88 oldugu gozlemlenmis-
tir. Rapora gore 15-24 yas grubunda olmak, erkek olmak, bekar olmak, gelir
dizeyi 500 TLnin altinda olmak ilkemizde uyusturucu kullanimini anlamh
sekilde arttirmaktadir. Yapilan aragtirmada, Tiirkiye'de tiitiin, alkol ve madde
kullanim yayginliginin belli bir diizeyde gittigi, ihmal edilir nitelikte olmadig:
ve Turkiye’nin kendine 6zgii koruma ve 6nleme planlari yapmasinin gerek-
li oldugu sonucuna varilmistir (TUBIM, 2006, 2014). 2007 yilinda TBMM
Aragtirma Komisyonuwnun TUIK is birligi ile yaptirdigi arastirmada 60 ilde-
ki 261 okula ulagilarak 26009 6grenci ile ¢aligilmistir. Sonuglar, 6grencilerin
%15,6’1n1in devamli sigara kullandigini, %16,5’inin son bir ayda en az bir defa
alkolli igki kullandigini ve %2,9’unun son i¢ ay icerisinde uyusturucu/uyarici
madde kullandifini gostermektedir (TBMM, 2009). Bu durum, yayginligin
onlenmesinde 6zellikle ergenlik donemini hedef alan, beceri temelli 6nleyici
¢aligmalara ihtiya¢ duyuldugunun bir gostergesidir; bir¢ok arastirmaci da buna
vurgu yapmaktadir (bkz. Ozmen ve Kubang, 2013; Siyez ve Palabiyik, 2009).
Aragtirmacilarin bu konuya dikkat cekmeleri devleti harekete gegirmistir. Nite-
kim Yagam Becerileri Egitimi (YBE) vurgusunun, TBMM’nin uyusturucuyla
micadele konusunda 2009'da olugturdugu Meclis Arastirma Komisyonu rapo-

runda, “10-19 yas arasindaki tim ergenler i¢cin Yasam Becerileri Egitimi uygu-
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lamak tizere ... hizmet i¢i egitim programlar: diizenlenmelidir.” seklinde 6neri

olarak yer aldig1 goriilmektedir (TBMM, 2009, s. 21).

Onleme programlari, madde kullanimina baglama yagini geciktirmesi ve diger
maddelere baglamay: giiclestirmesi nedenleriyle de olduk¢a 6nemli bir role sa-
hiptir (Botvin ve Griffin, 2004). Bat1 diinyasinda yaklagik 40 yildir madde kul-
lanimini 6nleme programlar: gelistirilip uygulanmaktadir. Turkiye'de konuyla
ilgili girisimler olsa da boylamsal olarak tasarlanmug etkililik calismalarina rast-
lanmamaktadir. Bu nedenle Turkiye'de kullanilabilecek genis kapsamli ve ardil
bi¢cimde uygulanabilecek 6nleme modeli arayislarina ihtiyag duyulmaktadir. Bu
calismada, tilkemiz i¢in gecerli olabilecek 6nleme modeli arayis: stirecinde, 6n-
celikle psikiyatri profesorii Botvin tarafindan 1979 yilinda yayimlanan YBE

programi incelenmis ve iilkemiz kogullarina uygunlugu tartigilmistur.

YBE programi (Botvin, Baker, Dusenbury, Botvin ve Diaz, 1995) Amerikan Afet
Kontrol ve Onleme Merkezi (U.S. Centers for Disease Control and Preventi-
on), Madde Kullanimi Ulusal Enstittisi (National Institute on Drug Abuse),
Ulusal Kanser Enstitiisii (National Cancer Institute), Madde Kullanimi Onleme
Merkezi (Center for Substance Abuse Prevention), Cocuk Suglulugu Adalet ve
Onleme Ofisi (Office of Juvenile Justice and Delinquency Prevention) ve Ame-
rikan Egitim Guvenligi ve Madde Kullanilmayan Okul Uzman Heyeti (U.S. De-
partment of Education’s Safe and Drug Free School Expert Panel) gibi devlet
kurumlar tarafindan model ya da érnek program olarak taninmaktadir. YBE
ortaokul programi ilk olarak ABD'de test edilmis, daha sonra genis sekilde yay-
ginlasarak diinya ¢apinda 33 tilkede uygulanmistir (Velasco, Griffin, Antichi ve
Celata, 2015). YBE; genel, kisisel ve sosyal becerilerin, madde kullanimina kar-
st norm olusturmanin, madde kullanimina direnme becerilerinin 6gretilmesine
vurgu yapan; kapsaml sekilde test edilmis bir madde kullanimi 6nleme yakla-
stmidir (Botvin, Griffin, Paul ve Macaulay, 2003). YBE kavraminin tlkemize
kazandirilmasini amaglayan bu inceleme ¢aligmasi, yasam becerileri kavraminin
ele alinmasi, YBE nin yapisinin ve igeriginin ortaya koyulmasi, YBE nin etkilili-
gini ele alan ¢alismalarin irdelenmesinin ardindan Turkiyede kullanimu ile ilgili

onerilerde bulunulmasi bagliklari cergevesinde ele alinacaktir.
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Yasam Becerileri Tanimlar

YBE, yirmi yili agan bir siiredir genglerin ve yetiskinlerin giinliik yagam so-
runlariyla ve riskleriyle bag edebilmeleri ve topluma uretici bigimde katilmaya
hazirlanmalarinda biittinleyici bir unsur olarak goriilmektedir. Ayni zamanda
egitimin kalitesine katki sagladig: distnilmektedir. YBE ile ilgili uluslarara-
s1, ulusal ve politik taahhiitler yapilmistir (Ornegin, Dakar [EFA], UNGASS,
UNICEF).

Yagam becerilerinin kavramsal ¢ercevesi gelistirilirken kargilagilan ilk giiclik bu
kavrama ait birgok tanimin olmasidir (Hodge, Danish ve Martin, 2013). Kav-
ram, giinliik yasamla ilgili kisisel ve sosyal becerilere génderme yaptigindan ve
gunliik yagsamla hangi becerilerin iligkili, hangilerinin ise iligkisiz oldugunu be-
lirlemek olukga gii¢ oldugundan, net bir tanima ulagmak olduk¢a zorlayici ola-
bilmektedir (UNICEEF, 2012). WHO'ya (1997) gore “yasam becerileri olarak
kabul edilebilecek beceriler sayisizdir; dogalari ve tanimlari, baglama ve kiiltire
gore degisir”. YBE'nin uygulandig tlkelerin programlari incelendiginde, ortak
konu bagliklari kullanmak yerine tilkenin veya bélgenin ihtiyacina yonelik mes-
leki ve teknik beceriler kazandirmaktan saglikli yasama becerilerine, 6z giiven
gelistirmekten is bulmaya kadar ¢ok ¢esitli iceriklerde olusturulduklar: géril-
mektedir (Jayaram ve Engmann, 2014; UNESCO, 2012).

Bu kavramu ilk kullanan kurumlardan biri olan WHQO’ya gore yasam becerileri
(YB), insanlarin kendi sagliklar1 ve ¢evreleri tizerindeki kontrollerini arttiracak
daha fazla secenek tretilmesini saglar. Buradaki yagam becerileri, kisilerin daha
saglikli bir yasam i¢in sorumluluk iceren kararlar almalar: ve uygun davranis
secimleri yapmalariyla ilgilidir. WHO, kavrami biraz daha genisleterek “birey-
lerin giinliik yasamin getirdigi taleplerle ve zorluklarla etkili bir bigcimde bag
edebilmelerini saglayan, uyum saglayici ve olumlu davranislar” olarak tanim-
lanmaktadir. Bu tanim anlagilir olmakla birlikte esas problem, istenen olumlu
tutumsal ve davranigsal sonuglari tanimlamak ya da kategorize etmektir (UNI-
CEF, 2012). Diinya Saglik Orgiitii okul temelli yasam becerileri programlarin,
genglerin saglikli yasam stili se¢imleri yapmalarina imkéan sagladigi ve en iyi
duzeyde fiziksel, sosyal ve psikolojik iyi olusa yonlendirdigi igin tesvik etmekte-
dir. Orgiit bu baglamda en temel yasam becerilerini su sekilde siralamistir (Pan

American Health Organization [PAHO], 2000):
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(1) Karar verme yetenegi: Ogrencilerin seceneklerini degerlendirmelerine ve se-
¢imlerinden ortaya gikabilecek farkli sonuglar: dikkatli sekilde dustinmelerine
yardim etmek. (2) Problem ¢5zme yetenegi: Ogrencilerin kendi problemlerine
yapict ¢oziimler bulmalarina yardim etmek. Bu beceri anksiyeteyi belirgin bi-
cimde azaltir. (3) Yaratic: diisiinme kapasitesi: Problem ¢ozme ve karar verme igin
temel yetenektir. Bu yetenek 6grencilerin tim se¢enekleri tim sonuglariyla bir
arada aragtirmalarina yardimer olur. Ogrencilerin kisisel deneyimlerinin Gtesini
gorebilmelerine yardimer olur. (4) Elestirel diisiinme kapasitesi: Ogrencilerin de-
neyimlerindeki uygun bilgileri objektif bicimde analiz etmelerine yardimei olur.
Davranislarin: etkileyen sosyal degerler, akran etkileri, medya gibi etmenleri tani-
malarina yardimer olur. (5) Etkili iletisim yetenegi: Ogrencilerin kendi duygularini,
ihtiyaglarini ve fikirlerini digerlerine s6zIi ya da farkli yollarla ifade edebilme-
lerine yardimer olur. (6) Bireyler aras: iliskileri kurma ve siirdiirme yetenegi: Og-
rencilerin giindelik yasamda etkilesime girdigi kisilerle, 6zellikle aile tyeleriyle,
olumlu etkilesime girmelerine yardimer olur. (7) Kendilik bilgisi: Ogrencilerin
kim olduklarini, ne isteyip ne istemediklerini, ne yapmaktan hoslanip hoglan-
madiklarini bilme kapasiteleridir. Ayni zamanda zorlayic ortamlar: tanimalarina
yardimer olur. (8) Empati hissedebilme kapasitesi: Oldukga farkli durumlarda yaga-
yan insanlarin yagsamlarinin nasil oldugunu hayal etme yetenegidir. Ogrencilerin
tarkliliklar1 kabul etmelerine, farkl kisilerle kisileraras: iligkilerinin gelismesine
yardimer olur. (9) Duygularia bag etme yetenegi: Ogrencilerin duygularini tanima-
larina ve duygularin davranislar: Gzerindeki etkisini anlamalarina yardimer olur.
Sagligi olumsuz yonde etkileyecek ke gibi duygularla nasil bas edileceklerini
ogrenmelerine odaklanir. (10) Gerginlik ve stresle bas etme yetenegi: Ogrencilerin
kendilerini strese sokan seyleri tanimalarina yardime olur.

WHO (1997), temel yagam becerilerinin ti¢ bilesen ¢ercevesinde ele alinabilecegini
one stirer. Bu bilesenler; (Z) problem ¢6zme, karar verme, elestirel digtinme ve yara-
tic1 distinme becerilerini de iceren elestirel diisiinme /karar verme becerileri; (2) etkili
iletisimi, kisiler arasi becerileri ve empatiyi iceren kisiler arasi/iletisim becerileri; (3)
duygularla, stresle bas etme, kendilik farkindalig1 gibi basa ¢1kma ve kendini yonetme
becerileridir (Parvathy ve Renjith, 2015). Tum bunlarla birlikte WHO (1997), kul-
tire bagh olarak farkli yetenekler tanimlanabilecegini belirtmistir.

Gazda, Ginter ve Horne (2001), yasam becerileri modelini; cocukluk, ergenlik
ve yetigkinlik yillar1 boyunca yerine getirilmesi gereken gelisimsel gorevlerle
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kazanilacak yeterlikler tizerinden tanimlamislardir. One siirdiikleri yasam be-
cerileri modeli Brooksun (1984) dort yasam becerisi siniflamasina dayanir. Bu
siniflama (7) bireyler aras: iletisim, (2) problem ¢ozme-karar verme, (3) fiziksel
form/saglik ve (4) kimlik gelisimi/yasamda anlam seklindedir. Yagam beceri-
leri “akademik becerilerin yani sira etkin bir yasam icin gerekli olan kiginin
deneyimledigi tiim bilgiler ve beceriler” olarak tanimlanmistir (Gazda ve ark.,
2001, s. 318). Danish, Forneris, Hodge ve Heke’ye (2004) gore YB, bireylerin
yasadiklar okul, ev semt gibi farkli ¢cevrelerde basarili olmalarina imkén verir.
YB davranigsal (akranla ya da yetigkinlerle etkin bi¢imde iletisime girmek), bi-
ligsel (etkili kararlar almak), kisiler aras1 (giivenli girisken olmak) ya da birey ici
(amag olusturmak) seklinde olabilir.

UNICEF’ (2012) gore “genel yagam becerileri”; (1) Biligsel: Sorumluluk i¢eren
kararlar verebilmek i¢in biligsel ve elestirel diisinme ve problem ¢6zme bece-
rileri, (2) Kigsisel: Kiginin kendini yonetebilmesi i¢in farkindalik becerileri, (3)
Kisilerarasi: (sosyal gruba) Katilma, (bagkalariyla) empati kurma ve (bagkasini)
savunabilmek i¢in iletigim, miizakere, is birligi ve grup ¢alismas: becerileri sek-
linde siralanmaktadir. Bu kavram cercgevesinde giinimizde 6ne siiriilen diger
bir terim de “yagam becerileriyle” birlestirilen 21. yiizyil becerileridir. 21. ytizyil
becerileri, ekonomik biiyiimeyi ve gelismeyi saglayacak, insanlarin 6zerk yaga-
malarina imkén verecek yeni tiirde becerilerden ve davraniglardan olugur. Varsil
ve orta siuf gelir diizeyine sahip tlkeler i¢in 21. ylizyil becerileri ve yeterlikleri
“bilgi, beceri, motivasyon ve tutumun yaninda diger sosyal ve davranigsal bi-
lesenleri igeren psikososyal kaynaklar” olarak tanimlanabilir (Buchert, 2014).

Yasam Becerilerinin 6ziinde yer alan psikososyal becerilerin ne olabilecegi ile
ilgili fikirler belli noktalarda toplanmaya baglanmis olmasina ragmen bu bece-
rilerle ilgili kesin bir liste ya da siniflama olmadig: gibi becerilerin birbirleriy-
le olan iligkileri hakkinda da netlik bulunmamaktadir. Bununla birlikte, farkls
kisiler ve kurumlar tarafindan farkli sekillerde siniflansa da yasam becerileri
olarak tanimlanan becerilerin, kisilerin bireysel ve kisiler aras: bagliklar: altinda
biligsel, duyugsal ve davranigsal yonleri bulundugu gérilmektedir. Aragtirmalar
ve sosyal bilimler, iyi olusumuzda, Uretici bir yasam stirmemizde, anlamli ve
tatminkar hayatlara sahip olmamizda bu becerilerin ne denli 6nemli oldugunu
vurgulamaktadir (UNICEF, 2012). Bu nedenle, temel yasam becerileri olarak
adlandirilan becerilerin kazandirilmasiyla ilgili farkli programlar olugmustur.

10
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Yasam Becerileri Temelli Programlar

Amerikada ve Ingiltere'de yapilan aragtirmalar yasam becerilerini zenginlesti-
ren bir¢ok yaklagimin etkililigi ile ilgili kanitlar sunmaktadir. Bu yaklagimlarin
birgogu geleneksel 6gretim yaklagimlarindan daha iyi sonuglar ortaya koymak-
tadir (Ornegin, Errecart ve ark., 1991; Perry ve Kelder, 1992). Sigara ve mad-
de kullanimi (Botvin ve Griffin, 2005), ev ve okul uyumu (Alpert-Gillis, Ped-
ro-Carroll ve Cowan, 1989), artan sosyal yeterlik ve azalan psikopatoloji gibi
(Elias, Bruene-Butler, Blum ve Schuyler, 2000) saglik davranislarinda 6nemli
olumlu etkisi oldugu gorilmustir.

Bireylerin kargilagtiklar1 gii¢liklerle bas etmelerine, topluma katilmalarina,
Uretici olmalarina olanak saglayan, evrensel ve tim insanlara uygulanabilen
psikososyal becerilere genel yasam becerileri adi verilmektedir. Vatandaslik, genel
saglik, insan haklari, esitlik gibi konulari igeren egitimsel mudahaleler yagam
becerileriyle iligkilendirilmistir. Bu bilgilerin evrensel olarak, gelismis ve ge-
lismekte olan ilkelerde, her sosyal sinifta ve kiltirde uygulanabilecegi digi-
niilmektedir. Bununla birlikte YBE; HIV, ¢atigma ya da madde kullanimi gibi
belirli problemlere ya da risklere bir tepki olarak da gelistirilmigtir. Bazi yagam
becerileri bu risklerle ya da problemlerle bas etme ¢abalariyla iligkili goral-
mistiir. Boylece belirli konu alanlarinda igerige ozgi (content specific) yasam
becerileri olusmustur. Bu beceriler, uygulama sirasinda genellikle icerige 6zgii
konu bilgisiyle birlikte verilmektedir (UNICEF, 2012).

UNICEF, YBE gelisiminde ve girisimlerinde olduk¢a 6nemli bir rol tstlen-
mistir. 156 tilkede UNICEF destekli YBE programlari diizenlenmistir. Igerige
6zgi yasam becerilerine 6rnek olarak yasam becerileri temelli saglik egitimi ve
madde kullanimi 6nleme ¢aligmalar: verilebilir. HIV 6nlenmest, beslenme, er-
ken hamilelik, siddet ve madde kullanim1 gibi saglikla ilgili bir¢ok konuda ya-
sam becerileri temelli saglik egitimi uluslararast diizeyde kullanilmaktadir (Or-
negin, WHO; UNESCO; UNICEF vb.). Yagam becerileri egitimiyle ilgili en
kapsamli rehberi, UNICEF’i de i¢eren bir¢ok ortak katilimiyla WHO (2003)
yayimlamistir. Bu rehbere gore beceri temelli saglik egitimi, saglikli yagam bi-
¢imlerini ve kogullarini olugturmada ve stirdirmede bilgi, tutum ve beceriler
gelistiren, katilimer yontemlerin vurgulandig: cesitli 6grenme deneyimlerini
kullanan bir yaklagimdir. Bu yaklagim genglere; farkli senaryolar olusturmalari,

farkli secimler aramalari, bu segimlerin ve en ¢ok ilgilendikleri seyin ne oldu-
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gunu Uzerinde digtinmeleri, digerlerinin ve kendilerinin saghgini koruyacak
bigimde nasil kararlar alabileceklerini anlamalari i¢in firsatlar sunabilir.

Yasam becerileri egitimleri, risk altindaki gengler s6z konusu oldugunda, kirsal
kesim gengligine yonelik programlar, sehirde yasayan genclere yonelik prog-
ramlar ve gatigma bolgelerinde yasayan genclere yonelik programlar olarak da
stniflandirilabilmektedir. Kirsal kesim genglerinin hassasiyetlerini dikkate alan
pek ¢ok program, gengler icin gelir getirici faaliyetlere odakli olarak hazirlan-
maktadir. Ornegin, Birlesmis Milletler Gida ve Tarim Orgiitii (Food and Ag-
riculture Organization: FAO of the United Nations) ve Diinya Gida Programi1
(World Food Programme: WEFP) tarafindan gelistirilen Geng Ciftgilik ve Ya-
sam Okulu (The Junior Farmer Field and Life School) tesebbiist, dugtik oku-
ma yazma becerilerine sahip genglere tarimsal ge¢im kaynaklar: egitimi vererek
bolgede gida giivenligi saglamaya yardimei olmayr amaglamugtir. Olusturdukla-
r1 miifredat, pratik tarim becerileri ile biitiinlestirmis cinsiyet esitligi ve yasam
becerileri egitimine dayalidir. Katilimer genglerin ailelerine de uzanan ve giigli
bir ortak sahiplenme duygusu yaratan bir program Afrikada, Asyada ve Orta
Dogu'da 18 iilkeye uyarlanmugtir. Ayni sekilde Nepalde geng kizlara yonelik
geligtiren yagam becerileri egitimi, karar verme becerilerini ve 6z giiveni gelis-
tirmeye odakli bir programdir ve aldiklar: egitim geleneksel olarak kadinlarin
dugtk statide sayildig: tilkede bu genglerin sayginligini arttirmistir. Meksika
Ulusal Yetigkin Egitimi Enstitiisti (Mexican National Institute for Adult Edu-
cation, INEA), sivil toplum kuruluslari, yerel yonetimler ve ozel sirketler is
birligi ile sehrin tagra bélgelerinde yasayan kirsal kokenli genglerle bir program
yurttmustir. Yagamak ve Calismak i¢in Egitim Modeli (The Education Model
for Life and Work), formel egitimden yararlanamayan gengler i¢in uzaktan
egitim ve ¢esitli 6grenme firsatlari sunan, ilk6gretimi ve ortadgretimi yakala-
may1 saglayan bir programdir. Program temel okuryazarlik ile birlikte beceri
egitimlerini de icermektedir (Bernhardt, Yorozu ve Medel-Anonuevo, 2014).

Sehirde yasayan genglere yonelik programlar ¢ogunlukla madde kullanimi, cinsel
somiirii ve HIV/AIDS pandemigi iizerine yogunlagmaktadir. Ornegin 6zgiin bir
program olarak degerlendirilebilecek Brezilyadaki Axe Projesi, 6zellikle sokak-
ta yasayan diglanmig gengclere okuryazarlik becerisinin yani sira yerel kiltirleri-
ne 6zgi mizik ve dans becerisi kazandirmistir. Gengler bu becerileri 6grenerek
profesyonel birer sanatg1 olmaya tesvik edilmislerdir. Benzer sekilde, Uluslararast

12



Ismen Gazioglu, Canel / Bagimlilikla Miicadelede Okul Temelli Bir Onleme Modeli: Yasam Becerileri Egitimi

Genglik Vakfinin (International Youth Foundation) Urdiinde uyguladigi Ba-
sar1 Gegis Belgesi (Passport to Success), risk altindaki genglere yonelik cekici
bir egitim ortamui yaratan yagam becerilerine ve istihdam edilebilirlige odakl: bir
programdir. Egitim materyalleri sehirde yasayan genglerin psikolojik, sosyal ve
akademik zeminlerine uygun sekilde hazirlanmistir. Mifredat, kiltiire ve yasa
uygunluk agisindan esnek olarak hazirlanmustir; genglere 6grendikleri becerileri
glivenli bir ortamda deneme sans: sunmaktadir (Bernhardt ve ark.,2014; UNES-
CO International Bureau for Education [IBE], 2013).

Yasam becerileri egitimlerinin kullanildig: bir diger igerigin ¢atisma yagayan
veya catigmadan ¢ikmug tlkelerdeki gencler i¢in hazirlanmusg, catisma esnasin-
daki ve sonrasindaki belirsizligi azaltmak ve gelecek i¢in imit yaratmay1 egi-
time erisim saglamay1 amaglayan programlar oldugu goriilmektedir. Ornegin
bu tarz bir program olan Norve¢ Gég¢men Konseyi Genglik Egitim Paketi
(Norwegian Refugee Council’s Youth Education Pack), ngortilebilir bir ya-
sam plani, ginlik rutin ve anlamli aktivitelerin savastan barisa gegisteki yikici
etkileri yok etmede temel tegkil ettigi hipotezine dayanir. 12 aylik bir temel
egitim sirecinde 6grenci mesleki beceri egitimine ek olarak ciftcilik, yasam
becerileri, okuryazarlik ve aritmetik dersleri almaktadir. Program 2003’ten beri
13 catigma/savas sonrasi (post-conflict) tilkeye uygulanmistir. Degerlendirme-
lere gére buralarda programin uygulanmasindan sonra, genglik merkezleri ve
genglik ¢alisma gruplari, programa guglii bir sekilde sahip ¢ikmis ve genglere
yeni becerileri kullanmalarinda ve stirdiirmelerinde destek saglamigtir. Tim bu
programlarin ortak 6zellikleri, genglerin ihtiyaglarina gore olusturulan esnek
programlar oluglaridir. Uzun yillardir sirdirilen bu programlar; okuryazarlik,
aritmetik, bilimsel bilgilendirme, yerel tarih ve kiltiir gibi temel egitimlerinin
yaninda mesleki ve yagam becerileri egitimlerini kapsamaktadir. Programlarin
genglerin yaslarina uygun olarak tasarlanmasi, uygulanmas: ve yiriitilmesi ce-
sitli ortakliklar ve paydaslar gerektirmektedir (Bernhardt ve ark., 2014). Yasam
becerileri temelli yiriitilen programlar arasinda alkol, madde kullaniminin 6n-
lenmesi ile ilgili olanlar 6nemli yer tutmaktadir. Zira bu programlar hem gelis-
mis hem de gelismekte olan ulkeleri i¢erecek bicimde yaygin kullanilmaktadir.
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Madde Kullaniminin Onlenmesinde Yasam Becerileri Temelli Yaklagimlar

ve Okul Uygulamalar:

Gegtigimiz kirk yil boyunca Bati diinyas: ¢ocuklarin ve ergenlerin madde
kullanmalarini 6nlemek amaciyla pek ¢ok 6nleme programi gerceklestirmis-
tir. 1970’ler ve 1980’lerde kullanilan birgok program “sosyal etkiler yaklagimi”
olarak nitelendirilen yaklagim cercevesinde, genglere akran ve medya baskisina
direnmeyle ilgili beceriler kazandirmaya odaklanmigti. Bu programlarin deger-
lendirilmesi neticesinde yetersiz sonuglar elde edilmesi, “yasam becerileri egi-
timi” adinda yeni bir yaklagimin ortaya ¢ikmasina yol agmistir (Luna-Adame,

Carrasco-Giménez ve Rueda-Garcia, 2013).

“Yagam Becerileri” programlar: sosyal 6grenme kuramina dayanmaktadir. Yagam
becerileri yaklagimi, genglerin dis etkiler tarafindan manipiile edilmemelerini
saglayacak bazi becerileri kazanmasina yardimei olacak firsatlarin olugturulmas:
temeline dayalidir. Bu sayede gencler, onlar1 zorlayan sosyal baskilarin, sigara
reklamlar: gibi sagliklarina zarar verecek organize kampanyalarin farkina varip
tantyabileceklerdir. YBE gengleri, bir yandan olumlu davranglara ve degerlere
(6rnegin sigara igmeme karar1 almak) yoneltecek kararlar almalarini saglarken
diger yandan da kendi davranislari tizerinde tekrar kontrol kazanmalarini hedef-
ler. YBE'de genellikle 6z farkindalik, stres yonetimi, giivenli giriskenlik ve miiza-
kere de 6gretilir. Bu kurama dayali programlar, yasantisal 6grenme ve program
boyunca yeni beceri kazanimi uygulamalarini vurgular. Program faaliyetleri ki-
ciik grup tartigmalari ile rol oynama teknigi kullanilarak oyunlarla, sunumlarla
ve diger interaktif bi¢imlerde stirdtrilmektedir (PAHO, 2000).

Sigara, alkol ve diger maddelerin kullanimlarinin énlenmesiyle ilgili ¢aligmalar
politika olusturma girisimleri, medya kampanyalari, kanuni yaptirimlar, tedavi ve
onleme ¢alismalar seklinde olabilmektedir. Bazi 6nleme yaklagimlar: okullarda
uygulanacak sekilde tasarlanmugtir. Bu yaklagimlar genellikle ortaokul seviyesin-
deki 6grencileri hedefler ve sinif temelli miidahaleleri kullanir. Okul ortam: mad-
de kullanimini énleme programlarinin uygulanmas: ve test edilmesi i¢in olduk¢a
uygundur ¢inki sigara kullanmaya baglama yasina denk diisen simif diizeylerin-
de pek ¢ok 6grenciye ulagma imkéini vardir (Botvin ve ark., 2003). Okul temelli
programlarin etkili olup olmadig: ile ilgili aragtirmalar, karma sonuglar vermek-
tedir. Bununla birlikte sigara i¢me, alkol alma yagina sinir getirilmesi, sigara iil-

meyen mekénlarin tanimlanmasi, madde kullanimi kargitt medya kampanyalar
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ve okullarda uygulanan 6zel programlar gibi uygulamalarin bir arada sunulmas:
madde kullanimini azaltmaktadir. Madde kullanimini 6nlemek ya da durdurmak
icin kullanilan giiglendirici (strengthening) okul programlarinin en iyi uygulama-
lars; bilgiyi arttiran, tutumlar: etkileyen ve reddetme becerilerini 6gretip gelistiren
sosyal biligsel yasam becerilerine dayanan, kanit temelli miifredat programlariyla
yiritilmektedir. Madde kullanimina yonelik okul saglik programlarinin madde
kullanimin: etkileyen sosyal normlar, reddetme becerileri gibi ¢oklu etmenleri
g6z 6niine almast 6nerilmektedir (Zollinger ve ark., 2003). Alanyazinda énerilen
bu bagliklardan olugan ve dinya tzerinde birgok tilkede kullanilan programlar-
dan birisi de Botvin'in Yagam Becerileri Egitimi Programidir.

Botvin'in Yagam Becerileri Egitimi Program:

Psikiyatri profesorti Botvin, 1979 yilinda 7-9 simif gengleri i¢cin YBE prog-
ramint yayimlamugtir. Botvin'in bu programi yayimlarken niyeti, tim madde
kullanim davraniglarinda etkili olacak bir 6nleme stratejisi olusturmakt: (Bot-
vin, Baker, Filazolla ve Botvin, 1990). Kavramsal cergevesi Jessor ve Jessor’'un
(1977) problem davranig modelini temel almaktaydi. Bu modele gére, sosyal

ve kigisel faktorlerin karsilikli etkilesimi, ¢esitli madde ve sigara kullanimini

kolaylagtirmaktadir (PAHO, 2000).

Botvin ve Griffin (2014), son zamanlarda ¢ikan bir yayinlarinda, YBE'nin Bilig-
sel Davranige1 Terapiye dayandigini belirtmislerdir. YBE programy; sigara, alkol
ve diger maddelerin kullanimiyla ilgili sosyal etkilere aktif bicimde direnmeyi
saglayan, bu etkilere yonelik duyarlilig: azaltan ve yilmazlig1 arttiran, psikoaktif
madde kullanimina yonelik motivasyonu azaltan bilgi, tutum ve becerileri ka-
zandiran, sosyal ve bireyler arasi faktorleri hedef alir. YBE sinifta 6gretmen ve/
veya akran liderler, saglik egitimcileri ve 6nleme uzmanlar: tarafindan uygulanan
okul temelli bir 6nleme programidir. YBE ortaokulda uygulanan, ilk yil 15 otu-
rum, ikinci yil 10 oturum, tgtinci yil ise bes oturumdan olusur. YBE’nin kendi
mantik sirasinda haftada bir ya da daha ¢ok oturumla uygulanmas: beklenir. YBE
programu ¢ temel bilesen igerir: (7) kendini ydnetme becerilerini 6greten Aigise/
yeterlik bileseni; (2) bir grup sosyal beceriyi 6greten sosyal yeterlik bileseni; (3) sag-
likla ilgili igerik, direng gosterme becerileri ve saglikli yasam tutumlar: (prohealth
attitudes) 6greten maddeye direnme bileseni (Botvin ve Griftin, 2014).

15



ADDICTA: THE TURKISH JOURNAL ON ADDICTIONS

Kigsisel yeterlik bileseni, problem ¢6zme, karar verme becerileri; reklamlarda g6-
rinenleri tanima, analiz etme ve direnmeyi saglayacak elestirel disinme bece-
rileri; anksiyete ve stresle baga ¢ikma becerileri; 6tke/hayal kiriklig1 gibi duy-
gular1 yonetmek icin duygusal 6z dizenleme becerileri (yeniden cerceveleme
ve olumlu kendini ifade gibi); kisisel gelisimi kolaylastiran beceriler (6z deger-
lendirme, amag olusturma, 6z izleme ve kendini 6dillendirme gibi) 6gretmeyi
amaglayan tnitelerden olugur.

Sosyal yeterlik bileseni; agik bi¢imde iletisime girmek ve yanlis anlagilmalardan
uzak durmak i¢in gerekli iletisim becerileri, utangaclhigin ustesinden gelme,
saglikli iligkiler kurma ve siirdiirme becerileri, iltifat alma ve iltifat etme bece-
rileri, genel konusma becerileri, genel giivenli giriskenlik becerilerini 6gretmeyi
amaglayan Unitelerden olusur.

Maddeye direnme (drug resistance) bileseni; 6grencilerin sigara, alkol ve diger
maddelerin kullanimiyla ilgili sosyal baskiya direnme yeteneklerini arttirmak
icin ¢esitli bilgilerin ve becerilerin 6gretilmesini igerir. Bu bilesen i¢indeki tini-
telerde sigara, alkol ve diger maddelerin kullanimina yol agan reklamlara odak-
lanilmakta, madde kullanimiyla ilgili normatif beklentileri dizeltecek bilgiler
sunulmakta ve sigara kullaniminin fizyolojik etkileri gosterilmektedir.

YBE materyalleri, ardil olarak uygulanacak her yil i¢in 6gretmen el kitabin-
dan ve 6grenci rehberinden olusmaktadir. Programin bazi kisimlar: gelenek-
sel didaktik yontemle 6gretilse de grup tartigmalari, sinif gosterileri ve biligsel
davranigg1 beceri egitimleri gibi interaktif 6gretim tekniklerini genis bi¢imde
icermektedir. Programin formatorleri olarak gérev alan egiticilerin ya da sag-
lik profesyonellerinin egitimi, sertifikali egitmenler tarafindan yiiz yize ya da
web semineri formatinda yuritilmektedir. Yaklagik otuz yil 6nce gelistirilen
program zaman i¢inde baz1 degisikliklerden ge¢mis ve en 6nemlisi, farkl geli-
sim dizeyleri i¢in uyumlu hile getirilmigtir. Ttim bu yillar boyunca programin

etkililigi tizerinde ¢ok sayida aragtirma yapilmugtir.

Yasam Becerileri Egitim Programinin Etkililigi

YBE temelli yaklagimlarin etkililik degerlendirme ¢aligmalar: tartismali so-
nuglar dogurmugtur. Baz1 yazarlar énleyici etkilerinin olmadigini bulduklarin
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(Johnson, Shamblen, Ogilvie, Collins ve Saylor, 2009; Luna-Adame ve ark.,
2013; Mandel, Bialous ve Glantz, 2006; Spoth, Trudeau, Shin ve Redmond,
2008; Smith ve ark., 2004), bazilar1 olumlu etkisi oldugunu (Botvin ve ark.,
2003; Fraguela, Martin ve Trinanes, 2003; Griffin, Botvin, Nichols ve Doyle,
2003; Seal, 2006) bulduklarini rapor etmistir. YBE'nin olumlu etkisi oldugunu
belirten bir¢ok ¢aligmanin sonucunda YBE programinin sigara kullaniminin
onlenmesinde (Botvin ve Eng, 1982; Botvin, Renick ve Baker, 1983; Botvin,
Eng ve Williams, 1980; Zollinger ve ark., 2003 ), alkol kullaniminda (Bot-
vin, Baker, Dusenbury, Tortu ve Botvin, 1990; Botvin, Schinke, Epstein, Diaz
ve Botvin, 1995), marihuana kullaniminda (Botvin, Baker, Dusenbury ve ark.,
1990, 1995) ve ¢oklu madde (polydrug) kullaniminda (Botvin, Baker, Dusen-
bury ve ark., 1990; Botvin ve ark., 1997) etkili oldugu gorilmustir. Bazi ¢a-
lismalarda cinsiyetler i¢in farkli sonuglar alinabilecegi saptanmustir (6rnegin,
Swisher, Smith, ve Vicary, 2004). Programin olumlu 6nleyici etkisine ek olarak
bu etkilerin bir yil (Botvin, Baker, Filazzola ve ark., 1990), ¢ yil (Botvin, Ba-
ker, Dusenbury ve ark., 1990, 1995) ve alt1 yil (Botvin ve ark., 2000) boyunca
sturdigi rapor edilmigtir. Aragtirmalar YBE yaklagiminin ortaokul seviyesinde
sigara, alkol ve diger madde kullanimlarini (Botvin, Baker, Dusenbury ve ark.,
1990, 1995; Botvin ve ark., 1980; Botvin ve ark., 2000; Botvin ve ark., 1983;
Botvin, Schinke ve ark., 1995), ilkokulda sigara ve alkol kullanimini (Botvin ve
ark., 2003) onleyebildigini gostermektedir. Gortuldigi gibi bazi aragtirmalar
YBE'nin farkli kosullarda farkli program saglayicilariyla, farkli yas gruplarinda
farkl topluluklarda etkili olabildigini gostermektedir (Botvin ve Griffin, 2014).

Bu sonuglarla birlikte, Botvin ve arkadaglar1 tarafindan gergeklestirilen istatis-
tik analizlerle ilgili sorular belirmis ve aslinda bu programin etkilerinin kay-
da deger olmadig: ya da hig etkili olmadigyla ilgili gorisler 6ne strilmistir
(Gorman, 2005; Gorman, Conde ve Huber, 2007). Hatta bazi uzmanlar, prog-
ramin sigara Ureticilerinin yararina olabilecegini, sigara endistrisinin YBE’yi
destekledigini ciinkd bu programin dogrudan sigara kullanimini azaltmaya
yonelmedigini 6ne stirmistir (Mandel ve ark., 2006). Cuijperse (2002) gore,
6nleme programlarinin degerlendirilmesindeki en temel problem farkli format,
hedef, hedef madde, yas grubu ve kuramsal modelden olusan farkli midahale-
lerin kullanilmasidir. Ayni zamanda ¢alismalarin tasarimi, degerlendirme yon-
temleri, madde kullaniminin 6l¢timi biyik oranda farklidir; cogu sonug her

zaman givenilir olmayan kendini degerlendirme sonuglarina dayanmaktadir.
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Bu nedenle kanit temelli nitelik 6lgiitlerine ihtiya¢ duyulmaktadir. Etkililik ¢a-

lismalarindan elde edilen sonuglar ve bu sonuglar: icerik ve yontem olarak g6z-

den gecirdikten sonra ¢aligmanin bundan sonraki kisminda YBE programinin

kullanimuyla ilgili gorisler sunulacaktir.

Tiirkiye i¢in Oneriler

Diinyada yaklagik 40 yildir uygulanan, bagimliligin 6nlenmesinde yagam bece-

rileri modelinin ele alindig: ¢alismanin bu kisminda, alanyazindan elde edilen

veriler 1g131nda, Turkiye'de bu model temel alinarak gelistirilebilecek bir prog-

ram i¢in olas1 yapt ve uygulama Onerilerine yer verilecektir.

- Turkiye'de bagimlilikla ilgili kapsamli 6nleme ¢aligmalarinin sayist oldukca
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sinirlidir. Aydogdu-Sevgi, Ogel, Tar1i-Comert ve Yilmazcetin-Eke (2007),
yasam becerileri temelli Giinebakan Madde Bagimlihigini Onleme Egitim
Programi’'n: gelistirmislerdir. Etkililik ¢aligmasi Siyez ve Palabiyik (2009)
tarafindan yapilan programin 6grencilerin uyusturucu maddeler hakkin-
daki bilgi diizeyleri ve madde reddetme becerileri tizerinde artis saglarken
maddelere yonelik yanlis inaniglarinda azalma sagladig: saptanmistir. Ancak
programin 6grencilerin madde kullanim siklig1 Gzerinde anlamli bir farklilik
olusturmadigi belirlemistir. Bu aragtirmadan yola ¢ikarak Turkiye icin yasam
becerileri temelli bir program gelistirilirken yapilmas: gereken belki de ilk
sey, gelistirilen programin madde kullanim sikliginda fark yaratmamasinin
arkasindaki nedenleri saptamak olmalidur.

Calismanin giris kisminda belirtildigi gibi yasam becerilerinin genis bir da-
gilimi vardir. WHO (1997), evrensel olabilecegi kabul edilen temel beceri-
lerin yaninda kiltiire duyarli ek becerilerin de olabilecegini ifade etmistir.
Psikolojide 6zellikle postmodern kuramlarin dikkatle vurguladig: kiltiire
duyarl olusa ek olarak, yagsam becerileri programlarinin tilkelerin ihtiyaglar
ve beklentileri dogrultusunda tasarlandi@: bilgisini g6z 6ntinde bulundur-
mak 6nemli gorilmektedir (Bernhardt ve ark., 2014; Jayaram ve Engmann,
2014; UNESCO, 2012). Turkiye'de kapsamli ve etkin, yasam becerileri te-
melli bir bagimlilikla miicadele programi olusturulmadan 6nce tilkemizdeki
genglerin genel sorun ve ihtiya¢ alanlarini belirleyerek temelde ne gibi egi-
timlere ve bilgilendirmelere ihtiya¢ duyabileceklerinin tespit edilmesi gerekli
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olabilir. Genglerin sorun ve risk alanlarinin tespiti, olusturulacak programda
hedef alinabilecek bagimlilig: 6nleyici yasam becerilerinin, kiiltiramiiz ige-
risinden tespitine de olanak saglayabilir. Ulkenin beklenti, deger, davranis ve
tutum gibi kaynaklariyla zenginlestirilmis bir programin 6nleme ¢aligma-
larinin etkililigini arttirabilecegi digtntlebilir. Bu amagla; (7) postmodern
psikolojinin kisinin kendi kaynaklarini kullanmasini ve yasantilarina yikle-
digi anlamlar1 dizenlemesini mimkin kilan midahalelerin ve igeriklerinin
gelistirilecek programa eklenmesi. (2) Cok kiltirliligi goz onitine alarak
ortak degerlerin tespit edilmesi ve i¢lerinden gencleri bagimliliktan koru-
yabilecegi dustiniilen degerlerin kazandirilmas: ile ilgili midahaleler olus-
turulmasi, YBE programlarini zenginlestirip yapilacak midahaleleri ¢agdas
yaklagimlarla uyumlu héle getirebilir.

Gelistirilecek programda, bagimlilik konulu son dénem aragtirmala-
rin, yaklagimlarin bulgularindan yararlanilmas: gerekir. Ornegin Bruce K.
Alewander’in bagimlilifi (t.y.) biyolojik bir igerikle ele almanin yetersizligini
tartistig Fare Parki Deneyi, farelerin bagimli hale getirilseler bile ¢evreleri-
nin dizenlenmesi ve degistirilmesi ile birlikte bagimliliktan kurtulabildik-
lerini ispatlayan dikkat ¢ekici bulgular sunmaktadir. Bu durumda biyolojik
icerikler kadar bireye neyin sunuldugu da davranis tizerinde etkili bir husus-
tur. Nitekim Cohen (2009), insan dogasinin baskalariyla iligki ve bag kurma-
ya biiytik bir ihtiya¢ duydugunu, hayatta béyle tatmin oldugunu belirtmekte
ve kisinin anlaml baglar kuramadiginda, baska seylerle bag kurmaya yonel-
digini vurgulamaktadir. Cohen’in bu bakss agis1 bagimlilik sorununu, “yanlis
bir seylerle bag kurma sorunu” olarak yeniden tanimlama tartismalarini bas-
latmugstir. Bu ¢er¢eveden bagimlilik sorununa yaklagildiginda, dlkemiz geng-
lerine nasil bir yasamsal ¢evre sunulacagi ve neyle bag kuracaklari ya da YBE
cercevesinde bagimlilik yerine neyle bag kurmalarinin daha saglikli olacags,
tartistimas: gereken bir diger konudur.

- Programin etkili ve kapsamli bir sekilde stirdirilebilmesi igin stirdirtlebilir-
ligini destekleme amaciyla her tirld paydaslar, uygulayicilar, politikacilar, sivil
toplum orgiitleri, ilgili kurumlar, genclik temsilcileri ve aragtirmacilar kap-
sama dahil edilmeli ve is birlikleri olugturulmadir (Bernhardt ve ark., 2014;
UNESCO, 2012). Yasam Boyu Ogrenme Enstitiisiiniin (UNESCO Institute
tor Lifelong Learning-UIL) tstlendigi, Kanada Dasigleri Bakanlig: Ticaret ve
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Kalkinma Subesi (Department of Foreign Affairs, Trade and Development
Canada, DFATD), 6nceki donem Kanada Uluslararas: Kalkinma Ajansinin
(Canadian International Development Agency, CIDA) Afrikada, Arabistanda
ve Asyada politikacilar, uygulayicilar, aragtirmacilar ve genglik temsilcileri ile
gergeklestirdikleri politika belirleme toplantilarindan elde edilen sonuglarin
yorumlarinda gengligi ve halk: karar verme stirecine katma, genglige ulagma,
sorunlarini tanima ve onlar1 gli¢lendirme konusunda medyay1, haber aglari-
n1 ve bolgesel aglari, cevrimici ve ¢evrimdisi kanallari kullanmanin gerekli-
ligine deginmektedir. Okul temelli programlar, 6nleme yelpazesindeki genis
kapsaml diger girisimlerle birlikte sunuldugunda daha etkili olmaktadir. Bu
nedenle genis kapsaml bir YBE baglatildiginda mutlaka medya kampanyalars,
yasal sinurlar gibi konular yapilacak galigmaya eslik etmelidir.

- Insanin anlam arayis1 yagamdaki temel giidiilerinden bir tanesidir. Anlam

arayisi insanda igsel bir gerilim yaratir. Bu gerilim ruh saghginin vaz gegil-
mez 6n koguludur (Frankl, 2013). Yagama anlam ytikleme ve yagam amaglar:
belirleme, bireyleri psikopatolojiden koruyan énemli koruyucu faktorlerden-
dir. Eryilmaz (2014), 20-24 yaslarinda madde bagimlisi olan ve olmayan 108
genci, yasama anlam ytikleme ve yasam amaglari belirleme agilarindan kar-
silastirdig: aragtirmasinda, madde bagimlis: olmayan genglerin olanlara gére
daha fazla yasam amacina sahip olduklarini ve yasamlarina ¢ok genis cercge-
veden anlamlar yiiklediklerini bulmustur. Ogel, Armagan, Eke ve Taner’in
(2007) yaptiklar: aragtirmada madde denemeyenlerin belli bir amaca y6ne-
lik, yapilandirilmis ve bireysel olarak gerceklestirilen sosyal aktiviteleri tercih
ettikleri gorilmistir. Bu iki bulgu, gelistirilecek programda yasamda amag
olusturma ve sosyal aktivite tercihleriyle ilgili etkinliklerin yer almas: gerek-
tigini ortaya koymaktadur.

 Madde kullaniminin énlenmesiyle ilgili ¢aligmalar kisisel tedavi hizmetle-
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rinden kanuni yaptirimlara kadar uzanan genis bir yelpaze igerisinde ger-
ceklesmektedir. Bununla birlikte aragtirmalar, ergenlik yillarinin madde
kullanimina baglamada riskli bir dénem oldugunu géstermektedir. Bu do-
nemdeki ¢ok sayida 6grenciye ulagilmasini saglayacak okul temelli bir prog-
ramin Turkiye i¢in uygulanabilirliginin yiiksek oldugu distintlebilir. Balda
ve Turan’a (2012) gore her okul, 6grencilerin saglikli secimler yapabilmele-
ri ve yagsamalarinda saglikli davraniglar1 adapte edebilmeleri i¢in kapsamli
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ve butiinlesmis bir yasam becerileri egitimi saglamalidir. Bununla birlikte
her seviyedeki okulda rehberlik saatlerinin kaldirilmig olmasi, bu tiir genis
kapsamli ¢aligmalarin yapilmasini engellemektedir. Bu nedenle gelistirilecek
programin uygulama agamasindan 6nce miifredatta rehberlik saatlerinin ye-

niden yer almasinin saglanmas: gerekir.

- Ulkemizde gerceklestirilecek bir programin etkililigini arttirma ile ilgili bir
diger sorun da programi uygulayacak kisilerin se¢ilmesi ve yetistirilmesi ve
bunun i¢in gerekli 6lgtitler olusturulmasidir. Bernhardt ve arkadaglar: (2014)
programin basariya ulagabilmesi i¢in 6gretmenlere/yoneticilere elestirel da-
stince, takim ¢alismasi gibi bir takim yagsam becerilerini 6greterek yeterlilik-
lerini giiclendirmeye; okullarin, mesleki egitim enstitiilerinin ve yaygin egi-
tim programlarinin miifredatlar: i¢ine yasam becerilerini katmanin basarili
uygulamalar1 konusunda bélge genelinde bilgi paylasimi organize etmenin
gerekliligine deginmektedirler. Ulkemizde uygulayict olarak yer alacak kisi-
lerin konuyla ilgili motivasyonlarinin saglanmasi, programin bagarisi agisin-

dan dikkate deger bir konudur.

- Yagam becerileri egitiminin farkli uygulayicilar (6gretmenler, saglikgilar, egi-
timciler, 6nleme uzmanlari, akran liderleri) tarafindan uygulanabilecegi ifade
edilse de (Botvin ve Griffin, 2014) bazi aragtirmalar akran liderliginde yirt-
tilen ¢aligmalarin yetiskin liderligiyle yiritilenlerden daha etkili oldugunu
(Arevian ve Khasholian, 2013) ortaya koymaktadir. Bu nedenle Turkiye i¢in
yapilacak pilot uygulamalarda farkli uygulayicilarin, programin etkililigine
katkis1 degerlendirilmelidir.

Olusturulan programin giinimiiz gengliginin ilgilerine ve ihtiyaglarina dik-
kat edecek sekilde, 6rnegin bilgi teknolojilerinin de kullanimina uygun ola-

rak hazirlanmas: digtnilebilir.

Gelistirilecek programin okul disinda kalmis ¢ocuklar, engelliler, farkls alt
kiltiirler gibi cesitli gruplar icin etkili olup olmadig: test edilmelidir.

Sonug olarak YBE, iilkelerin ihtiyaclarina bagh olarak cesitli perspektiflerde
hazirlanabilmektedir. Bagimlilikla miicadelede YBE, tim diinyada uygulama-
lar1 mevcut ve etkililikleri sinanmig egitimlerdir. Egitimlerin etkililigi; olustu-

rulan igeriklere, uygulanan gruplarin 6zelliklerine, uygulayicilarin kimliklerine

ve yetkinliklerine, programlarin siirelerine ve hedeflerine bagli olarak ¢esitlen-
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mektedir. Ulkemizde uygulanabilecek bagimliliktan korumay: hedefleyen 6n-
leyici bir program i¢in en uygun yas grubunun ergenlik veya hemen 6ncesi yas
dilimi oldugu gérilmektedir. Alanyazin bu yas grubunu riskli olarak gésterir-
ken (UNICEF, 2012; UNODC, 2005; WHO, 2003) ayn: durumun tilkemiz
gencligi i¢in de s6z konug oldugu (TUBIM, 2006-2009) arastirma sonuglarryla
ortaya konmugtur. Tum bu bilgiler 1s1§1nda, tilkemiz i¢in olugturulacak bir prog-
ramin; genis bir ¢ercevede ve ¢ok katilimli bir yapida, kurumlar aras: is birligi
ile olusturulmasi, madde kullanimina baglama riski tasiyan genglere ulasma-
nin en kolay oldugu ortadgretim basamaginda okul temelli olarak yapilanmasi,
tlkemizin farkli kiltirel yap: zenginligine duyarli olarak tasarlanmas: temel
hedef olarak 6ne siiriilebilir. Olugturulacak programin diinya alanyazinina uy-
gun sosyal 6grenme temelli ve biligsel davranige1 miidahaleleri iceren, ancak
ayni zamanda kultire duyarli ¢caligmayi kolaylastiran postmodern bir gergevede
hazirlanmasi, bu baglamda butiinlestirici bir igerik haritas: olugturulmasi, daha
islevsel olmasini saglayabilir. Ayrica tlkemiz i¢in bagimlilikla ilgili alanyazinin
eksikliklerinin tamamlanmas: ve daha fazla ve ¢esitli aragtirmalar yapilmas: da
tesvik edilmesi gereken bir diger 6nemli sonugtur.
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Drug users were stated to have increased 8% each year in the 2005 World
Drug Report (United Nations Office on Drugs and Crime [UNODC], 2005),
prepared by the United Nations Drugs and Crime Office. Creating such sta-
tistics is very difficult for Turkey because systematic data regarding drug abuse
in Turkey has only recently begun to be formed. In general, research on the
subject mostly describes local characteristics and methodological differences;
the cross-sectional study design has been used which predominantly represents
students from high school and college. When leaving the limitations of studies’
methodological limitations aside and Turkey is compared with the European
countries or the USA, these studies give similar results revealing that the preva-
lence of substance use in Turkey is lower but has been increasing in recent years
(Ogel, 2005). Studies that have been conducted showed that the onset age of
substance use in Turkey also corresponds to the time of adolescence, as has
been found in the rest of the world. According to the TUBIM (Turkish Moni-
toring Centre for Drugs and Drug Addiction) survey of 2006, the average on-
set age of substance use in Turkey was identified as 16.6. However the research
report of 2011, published by TUBIM in 2014, observed the average onset age
of first-time substance use was observed to be 13.88. According to the report,
a significant increase in substance use was found in Turkey among the 15- to
24 year-old, single male with a monthly income level under 500 TL. In the
research, it was determined that the prevalence of using tobacco, alcohol, and
substances in Turkey would reach a certain level; as this is not a negligible qu-
alification, Turkey needs to protect itself and make prevention plans (TUBIM,
2006, 2014). In 2007, a research commissioned by the Parliament (TBMM)
in cooperation with the Turkish Statistical Institute (TurkStat) contacted 261
schools in 60 provinces and worked with 26,009 students in 2007. The results
showed that 15.6% of students had used cigarettes and 16.5% of them had used
alcohol at least once in the last month; 2.9% of them had also used a drug or
stimulant in the last three months (TBMM, 2009). This situation indicates a
need for skills-based prevention activities to minimize its prevalence, especially
ones that target adolescents (e.g., Ozmen & Kubang, 2013; Siyez & Palabiyik,
2009). Researchers that have drawn attention to this topic have also mobilized
the government. Indeed, the emphasis of life skills training is seen in the 2009
report of the Parliamentary Research Commission of TBMM formed in the

fight against drugs with the sentence “in-service training programs should be
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organized for implementing life skills training for all adolescents between the
ages of 10 and 19,” (TBMM, 2009, p. 21), as the Western world has recom-
mended for nearly 40 years.

Although there have been initiatives on this issue in Turkey, longitudinal effec-
tiveness studies have not been encountered (Botvin & Griffin, 2004). There-
fore, it is necessary to search for prevention models that can be used in Turkey
and applied consecutively and comprehensively. In this study’s search for a pre-
vention model that may be applicable to Turkey, the LST program initiated in
1979 by Botvin, a professor of psychiatry, was examined and its eligibility for
national use discussed.

The LST program (Botvin, Baker, Dusenbury, Botvin, & Diaz, 1995) was re-
cognized as a model or example program by government agencies such as the
U.S. Center for Disease Control and Prevention, the National Institute on Drug
Abuse, the National Cancer Institute, the Center for Substance Abuse Preven-
tion, the Office of Juvenile Justice and Delinquency Prevention, and the U.S.
Department of Education’s Safe and Drug-Free Schools Expert Panel. The LST
was first tested in the United States as a secondary school program; however, it
has been subsequently implemented in 33 countries worldwide (Velasco, Griffin,
Antichi, & Celata, 2015). LST is an extensively tested approach for preventing
substance abuse with an emphasis on teaching general, personal, and social skills;
creating norms against the use of substances; and the skills to resist it (Botvin,
Griffin, Paul, & Macaulay, 2003). This study aims to implement the concept of
LST to Turkey by discussing the framework of titles, handling the concept of life
skills, revealing the structure and content of LST, and advising how to use it in
Turkey after examining studies on the effectiveness of LST.

Definitions of Life Skills

LST has been seen for more than twenty years as an integral element for prepa-
ring youths to be active participants in society and to cope with the problems of
adults and youths in daily life. At the same time, LST is thought to contribute to
the quality of education. International, national, and political commitments have

been made concerning LST (for example, Dakar EFA; UNGASS; UNICEF).
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'The first difficulty that is encountered in developing the conceptual framework
of life skills is that there have been many definitions of this concept (Hodge,
Danish, & Martin, 2013). It can be quite challenging to reach a clear recogniti-
on now that the concept refers to personal and social skills related to daily life;
it is difficult to determine which skills are related to daily life and which ones
do not (UNICEF, 2012). According to WHO (1997), the “skills which can be
considered as life skills are numerous; their nature and definitions vary accor-
ding to context and culture.” When examining programs in countries where
LST has been implemented, instead of using common topics, a variety of con-
tents are observed according to the needs of a country or region, from gaining
professional and technical skills to healthy living skills, from developing self-
confidence to finding a job (Jayaram & Engmann, 2014; UNESCO, 2012).

According to WHO, which is one of the first organizations to use this con-
cept, life skills allow the production of more choice in increasing control over a
person’s own health and environment. Life skills here refer to making decisions
that include responsibility for a healthier life and choosing appropriate behavior.
WHO defined this by expanding the concept to mean the “adaptive and posi-
tive behaviors that provide individuals with the ability to effectively cope with
the challenges and demands that daily life brings.” Although this definition is
meaningful, the main problem here is how to define and categorize the desired
positive attitudinal and behavioral outcomes (UNICEE, 2012). WHO enco-
urages school-based life skills programs now that they allow youths to make
healthy lifestyle choices and steer their physical, social, and psychological well-
being to the highest level. This organization has listed the most basic life skills
in this context as follows (Pan American Health Organization [PAHO], 2000).

Decision-making capacity helps students to think carefully about the different
results that may arise from their choices and to evaluate their options. Problem
solving capacity helps students to find constructive solutions to their problems.
'This skill significantly reduces anxiety. Creative thinking capacity is a basic skill
for problem solving and decision making. This skill helps students research
all options along with all results. It helps students see beyond their personal
experience. Critical thinking capacity helps students objectively analyze the app-
ropriate information from their experiences and recognize the social values
that affect their behaviors, such as peer influence and the media. Effective com-
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munication skills help students express their own feelings, needs, and ideas to
others, whether verbally or in different ways. Zhe capacity to build and maintain
relationships between individuals helps students enter positive interactions with
those in their daily life, especially family members. Se/f~knowledge is a student’s
capacity to know who they are, what they want or don't want, and what they
like to do or not do. At the same time, it also helps them recognize challenging
environments. 7he capacity to feel empathy is the ability to imagine what the lives
of people who live in quite different conditions are like. It helps students accept
differences and develop interpersonal relationships with different people. Zhe
ability to cope with emotions helps students recognize their feelings and unders-
tand their impact on behavior. It focuses on learning how to cope with emoti-
ons such as anger, which can have an adverse eftect on health. The ability to cope

with tension and stress helps students to recognize the things that stress them.

WHO (1997) argues that basic life skills can be addressed in the framework of
three components. These components are (1) critical thinking/decision-making
skills which include problem-solving, decision-making, and critical and crea-
tive thinking skills; (2) interpersonal/communication skills which include eftec-
tive communication and interpersonal skills, and empathy; (3) coping and self-
management skills such as self-awareness and being able to cope with stress and
emotions (Parvathy & Renjith, 2015). Aside from all of these, WHO (1997)
has stated that different capabilities can be defined depending on the culture.

Gazda, Ginter, and Horne (2001) defined the life skills model through compe-
tences which must be fulfilled and that can be gained through developmental
tasks during the years of childhood, adolescence, and adulthood. The life skills
model they suggested is based on Brooks (1984) classification of four life skills.
'This classification is (7) interpersonal communication, (2) problem solving and
decision making, (3) physical fitness and health, and (4) identity development
and meaning in life. Life skills have been defined as “in addition to academic
skills, all skills and knowledge which individuals can experience and which are
necessary for an active life” (Gazda et al., 2001, p. 318). According to Danish,
Forneris, Hodge, and Heke (2004), life skills allow individuals to be success-
tul in the different environments they experience such as their school, home,
and neighborhood. Life skills may be behavioral (able to engage in effective
communications with adults or peers), cognitive (making effective decisions),

interpersonal (being socially secure), or intra-individual (creating objectives).
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According to UNICEF (2012), “general life skills” are listed in the form of (1)
Cognitive (cognitive, critical thinking, and problem-solving skills for making
decisions; it includes responsibility), (2) Personal (self-awareness skills for indi-
viduals to manage themselves), (3) Interpersonal (skills for participating in so-
cial groups, empathizing with others, speaking on someone else’s behalf, nego-
tiation, cooperation, and team work). Today, another term which has been put
forth in the framework of this concept is 21 century skills, which are a combi-
nation of life skills. Twenty-first century skills consist of new kinds of skills and
behaviors that will enable economic growth and development as well as allow
people to live autonomously. These skills and competencies can be defined as
“psychosocial resources including knowledge, skills, motivations, attitudes, and
other social and behavioral components,” (Buchert, 2014).

Although ideas located at the core of life skills about what psychosocial skills
could be has started to come together at certain points; there is no clarity on
the relationship of skills to each other as there has been no definitive list or
classification of these skills. However, skills which can be defined as life skills
are classified difterently by different people and institutions; cognitive, affecti-
ve, and behavioral aspects of individuals have been observed to exist under the
headings of life, individual, and interpersonal. Research and social sciences have
emphasized how important these skills are for our wellbeing, for being active in
life, and for having a meaningful and satisfying life (UNICEF, 2012). Therefore,

different programs related to the acquisition of basic life skills have occurred.

Life Skills-Based Programs

Research which has been conducted in America and England provides evi-
dence for the effectiveness of many approaches that enhance life skills. Many
of these approaches demonstrate better results than traditional teaching app-
roaches (e.g., Errecart et al., 1991; Perry & Kelder, 1992). Their important po-
sitive impact has been seen in health behaviors such as smoking and using
drugs (Botvin & Griftin, 2005), compliance at home and school (Alpert-Gillis,
Pedro-Carroll, & Cowan, 1989), increasing social competence and decreasing

psychopathology (Elias, Bruene-Butler, Blum, & Schuyler, 2000).
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Psychosocial skills that can be applied universally to all people, allowing them
to be productive, to participate in society, and to cope with the difficulties in-
dividuals face are called general life skills. Educational interventions including
issues such as citizenship, public health, human rights, and equality are associa-
ted with life skills. This information is considered to be universally applicable to
all social classes and cultures in both developed and developing countries. Ho-
wever, LST was developed as a response to specific problems and risks such as
HIV, conflict, and substance use. Some life skills have been associated with the
effort to cope with these risks and problems. Thus, life skills have occurred in
certain subject areas as content specific. These skills are usually given with subject
knowledge that is specific to the content during application (UNICEF, 2012).

UNICEF has played a significant role in the development and initiatives of
LST. LST programs supported by this institution have been organized in 156
countries. As examples of content-specific life skills, life skills-based health
education and substance-abuse prevention activities can be given. Life skills-
based health education has been used internationally for many issues related
to health such as HIV prevention, nutrition, early pregnancy, violence, and
drug use (for example, WHO, UNESCO, UNICEF, etc.). WHO (2003) has
published the most comprehensive guide-book on life skills training with the
participation of many partners, also including UNICEF. According to this gu-
ide-book, skills-based health education is an approach which uses a variety
of learning experiences that emphasize participatory methods and developing
knowledge, attitudes, and skills to create and maintain healthy lifestyles and
conditions. This approach may offer opportunities for youths to create different
scenarios, search for different choices, ponder these choices and the things that
interest them, and understand how decisions can be made in a manner that
protects the health of others and themselves.

When the subject is at-risk youth, life skills training programs may occur as
classes or programs for rural youths, programs for young people living in the
city, or programs for young people living in conflict zones. Many programs that
have been prepared by taking the sensitivities of rural youths into account fo-
cus on income-generating activities for young people. For example, the Junior
Farmer Field and Life School attempts (developed by the Food and Agricul-
ture Organization of the United Nations, FAO, and the World Food Program,
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WEP) intended to help ensure food security in the region by giving agricultural
livelihood training to youths with low literacy skills. The curriculum created
was based on gender equality and life-skills training integrated with practical
skills in agriculture. The program, which created a strong joint ownership and
extended to the families of the youth participants, was adopted by 18 countries
in Africa, Asia, and the Middle East. In the same way, the life skills training
that developed for young girls in Nepal is a program focused on developing
decision-making skills and self-confidence, and it has increased the prestige of
these young people in a country where women are traditionally accepted as ha-
ving low status. The Mexican National Institute for Adult Education (INEA)
conducted a program with young people of rural origin living in the backwo-
ods area of a city in cooperation with non-governmental organizations, local
authorities, and private companies. The Education Model for Life and Work
is a program that allows youths who cannot benefit from formal education to
obtain primary and secondary education, offering distance education and a va-
riety of learning opportunities. The program also includes basic skills training
together with literacy (Bernhardt, Yorozu, & Medel-Anonuevo, 2014).

Programs for young people who live in the city are mostly focused on substance
abuse, sexual exploitation, and the HIV/AIDS pandemic. For example, Project
Axe, an original program in Brazil, has allowed especially marginalized youths
living on the streets the opportunity to gain music and dance skills specific to
local culture as well as literacy skills. Young people were encouraged to become
professional artists by learning these skills. Similarly, Passport to Success, applied
in Jordan by the International Youth Foundation, was a program which created
an attractive learning environment and focused on life skills and employability
for at-risk youths. Educational materials were prepared in accordance with the
psychological, social, and academic background of youths living in the city. The
curriculum was flexibly designed in terms of culture and age-eligibility, and offe-
red youths the chance to try their learned skills in a safe environment (Bernhardt
et al., 2014; UNESCO International Bureau for Education [IBE], 2013).

Another aspect of using life skills training has been observed to be programs
that provide access to education so as to reduce uncertainty during and after
a conflict, creating hope for the future of youths living in conflict or post-
conflict countries. For example, the Norwegian Refugee Council Youth Educa-
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tion Pack, one such program, is based on the hypothesis that a predictable life
plan, daily routines, and meaningful activities are the basis for eliminating the
destroying effects during the transition from war to peace. In a 12-month pro-
cess of basic training, students take farming, life skills, literacy, and numeracy
courses, in addition to vocational skills training. This program has been applied
to 13 conflict/post-war countries since 2003. According to assessments, youth
centers and youth work groups strongly lay claim to the program after being
locally implemented, providing support for youths to use their new skills. The
common feature of all these programs is that they are flexible and formed ac-
cording to youths’ needs. The programs that have continued for many years
cover vocational and life skills training through basic training such as literacy,
numeracy, scientific information, local history, and culture. The design, imp-
lementation, and execution of these programs are in accordance with the ne-
eds of youths and a variety of partnerships and stakeholders (Bernhardt et al.,
2014). Those related to substance and alcohol use prevention are very impor-
tant among life skills-based programs that are carried out because the contents
of these programs are widely used in both developed and developing countries.

Life Skills-Based Approaches and School Practices on the Prevention of
Substance Use

During the past forty years, the western world has used many prevention prog-
rams to prevent substance use in children and adolescents. Many programs
used in the 1980s and 70s had focused on gaining skills related to resisting the
media and peer pressure of youths in the framework of the social effects appro-
ach. After evaluating these programs, the insufficient results that were obtained

led to the emergence of a new approach, /ife skills training (Luna-Adame, Car-
rasco- Giménez, & del Mar Rueda-Garcia, 2013).

Life Skills programs are based on the social learning theory. The life skills app-
roach is based on creating opportunities that will help one gain some basic
skills that will enable youths to not be manipulated by external factors. In this
way, youths are able to recognize the social pressure forced on them and the or-
ganized campaigns such as smoking ads that harm their health. While LST, on
the one hand, provides youths the opportunity to make decisions that will lead
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them to positive attitudes and values (e.g., making the decision not to smoke),
on the other hand, it aims to gain control over their behavior. In addition, self-
awareness, stress management, safe assertiveness, and negotiation are usually
taught in LST. These theory-based programs emphasize practices of experi-
ential learning and new skills acquisition throughout the program. Program
activities continue with games, presentations, and other interactive formats by
using the role-playing technique with small group discussions (PAHO, 2000).

Works related to cigarette, alcohol, or other substance use prevention may be
in the form of policy-making initiatives, media campaigns, law enforcement,
treatments, or prevention efforts. Some prevention approaches are designed for
implementation in schools. These approaches typically target students in midd-
le school using class-based interventions. The school environment is highly su-
itable for the implementation and testing of substance abuse prevention prog-
rams because there are opportunities to reach many students in the same grade
that corresponds to the onset age of smoking (Botvin et al., 2003). Research
on whether school-based programs are effective has given mixed results. Ho-
wever, applying an age limit to alcohol and cigarette consumption, identifying
non-smoking places, and media campaigns against substance abuse have been
submitted together in applications such as special programs implemented in
schools to reduce substance abuse. The best practices that have been used to
strengthen skills are school programs that aim to prevent or stop substance
use and are carried out with a curriculum based on evidence and teaching so-
cial-cognitive life skills by enhancing information, influencing attitudes, and
developing refusal skills. School health programs for substance use are recom-
mended to take multiple factors such as refusal skills and the social norms that
affect the use of substances into account (Zollinger et al., 2003). One of the
programs used in many countries around the world, as is listed in this study’s
title, is Botvin’s Life Skills Training program.

Botvin’s Life Skills Training Program

Botvin, a professor of psychiatry, released the LST program in 1979 for 7*
through 9™ graders. Botvin established the intention of a prevention strategy
that would be effective on all the behaviors of substance use while issuing this
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program (Botvin, Baker, Filazolla, & Botvin, 1990). Its conceptual framework
was based on Jessor and Jessor’s (1977) problem behavior model (PAHO,
2000). According to this model, the interaction of social and personal factors
facilitates the use of various substances and cigarettes.

In a recent publication, Botvin and Griffin (2014) stated that LST is based on
cognitive behavioral therapy. The LST program targets social and interpersonal
factors; it provides active resistance to the social effects related to the use of
cigarettes, alcohol, and other substances, reducing susceptibility to these effects
and increasing resilience; it reduces the motivation to use psychoactive subs-
tances and confers knowledge, attitudes, and skills. LST classes are school-ba-
sed prevention programs that are implemented by teachers and/or peer leaders,
health educators, and prevention specialists. LST, which is implemented in
middle schools, consists of 15 sessions in the first year, 10 sessions in the se-
cond year, and five sessions in the third year. LST, in line with its own rationale,
is expected to be implemented with one or more sessions per week. The LST
program consists of three basic components: () a personal competence compo-
nent that teaches self-management skills, (2) a social competence component
that teaches group social skills, and (3) health-related content in the form of
substance-resistance skills that teach resistance skills and wellness (prohealth)
attitudes (Botvin & Griffin, 2014). The personal competency component consists
of units aimed at teaching problem-solving and decision making skills; skills
for recognizing what appears in ads, analysis skills, and critical thinking skills
that will enable resistance; skills for coping with stress and anxiety; emotional
self-regulation skills for managing emotions like anger and frustration (such
as reframing and positive self-expression), and skills for facilitating personal
development such as self-evaluation, goal setting, self-monitoring, and self-
rewarding. The social competence component consists of units that aim to teach
communication skills necessary for starting communication easily and avoi-
ding misunderstandings; skills for overcoming shyness, and for building and
maintaining healthy relationships; skills for giving and receiving compliments;
public speaking skills, and general safe-assertiveness skills. The drug resistance
component includes being taught various information and skills in order to inc-
rease students’ ability to resist social pressures related to tobacco, alcohol, and
other substance usage. In the units containing these components, information
is presented and the physiological effects of tobacco use are shown to correct
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the normative expectations related to substance use and by focusing on adver-
tisements that open the road to cigarette, alcohol, and other substance usage.

LST consists of teacher manuals and student guides for applying materials se-
quentially each year. The program, as some parts are taught using conventional
didactic methods, also includes interactive teaching techniques in large for-
mats, such as group discussions, class demonstrations, and cognitive behavioral
skills training. Program training is carried out face-to-face or on a webcast by
certified trainers, health professional educators, or educators that are involved
in the program. The program was developed over time and went through some
changes about thirty years ago; most importantly, it has been harmonized for
the different levels of development. A number of researches have been made
over the years on the effectiveness of this program.

Effectiveness of the Life Skills Training Program

Evaluation studies on the effectiveness of the LST-based approach have produ-
ced conflicting results. Some authors reported finding it to have a preventative
effect (Johnson, Shamblen, Ogilvie, Collins, & Saylor, 2009; Luna-Adame et
al., 2013; Mandel, Bialous, & Glantz, 2006; Spoth, Trudeau, Shin, & Redmond,
2008; Smith et al.,2004) and others reported findings of its positive impact (Bot-
vin et al., 2003; Fraguela, Martin, & Trinanes, 2003; Griffin, Botvin, Nichols, &
Doyle, 2003; Seal, 2006). In the results of many studies performed on LST’s po-
sitive impact, its effectiveness was seen for the prevention of tobacco use (Botvin
& Eng, 1982; Botvin, Renick, & Baker, 1983; Botvin, Eng, & Williams, 1980,
Zollinger et al., 2003 ), alcohol use (Botvin, Baker, Dusenbury, Tortu, & Botvin,
1990; Botvin, Schinke, Epstein, Diaz, & Botvin, 1995), marijuana use (Botvin,
Baker, Dusenbury et al., 1990, 1995) and multiple drug use (Botvin, Baker, Du-
senbury et al., 1990; Botvin et al., 1997). In some studies, different results for
gender were found to be obtained (for example, Swisher, Smith, & Vicary, 2004).
In addition to the positive effects of the program, its continuing preventative
effects were reported over one year (Botvin, Baker, Filazzola et al., 1990), three
years (Botvin, Baker, Dusenbury et al., 1990, 1995), and six years (Botvin et al.,
2000). Studies on the LST-approach showed its ability to prevent the use of

alcohol and other substances in secondary schools (Botvin, Baker, Dusenbury et

34



Ismen Gazioglu, Canel / A School-Based Prevention Model in the Fight Against Addiction: Life Skills Training

al., 1990, 1995; Botvin et al., 1980; Botvin et al., 2000; Botvin et al., 1983; Botvin,
Baker, Dusenbury et al., 1990, 1995) and cigarette and alcohol use in primary
schools (Botvin et al., 2003). As can be seen, some research has shown different
conditions with different providers and that it might be effective in different age
groups and different communities (Botvin & Griffin, 2014).

Together with these results, questions have emerged about the statistical analy-
sis performed by Botvin et al.; and it has been suggested that the effects of this
program are not significant or its effectiveness is very subtle (Gorman, 2005;
Gorman, Conde, & Huber, 2007). Even some experts have suggested that the
program might favor cigarette manufacturers and that the cigarette industry sup-
ports LT'S, as this program is not directly aimed at reducing tobacco use (IMan-
del et al., 2006). According to Cuijpers (2002), the main problem in evaluating
prevention programs is that different formats, goals, target substances, age gro-
ups, and theoretical models of intervention have been used. At the same time,
the study design and assessment methods are substantially different in how they
measure substance use; most of the results are not reliable as they are based on
self-assessments. Therefore, there is a need for evidence-based quality measures.
In the next section, after reviewing the results obtained from the effectiveness
studies, the contents of these results, and their methods, this study will present
the opinions related to the use of the LST program.

Suggestions for Turkey

In this part of the study, life skills models on addiction prevention as applied in
the world for nearly 40 years are discussed in light of the data obtained from
the literature; this model will be given structure and implementation proposals

for being able to develop a basic program in Turkey.

- 'The number of comprehensive studies on addiction prevention in Turkey
is extremely limited. Aydogdu-Sevgi, C)gel, Tari-Comert, and Yilmazge-
tin-Eke (2007) have developed the life skills-based Sunflowers Substance
Abuse Prevention Education Program. An effectiveness study performed by
Siyez and Palabiyik (2009) determined that the program provides a decre-
ase in false beliefs on substances through raising the knowledge and skills
of students on how to refuse these substances. However, the program was
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determined to have no significant difference on the frequency of student
substance use. Based on this research, perhaps the first thing that needs to be
done while developing a life skills-based program for Turkey based on this
research should be to determine the causes behind the failure of developed
programs in making a difference on the frequency of substance use.

- As stated in the introduction of the study, there are a wide range of life skills.
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WHO (1997) stated that there may be additional culturally sensitive skills
in addition to the basic skills which can be accepted universally. Especially
in psychology, it seems important to take into consideration knowledge that
is intended to harmonize with the needs and expectations of a country’s life
skills programs as well as consisting of cultural sensitivity as carefully empha-
sized in post-modern theories (Bernhardt et al., 2014; Jayaram & Engmann,
2014; UNESCO, 2012). Before establishing a comprehensive and effective life
skills-based program for combating addiction in Turkey, it may be necessary to
determine basically what the youth of Turkey might need as far as education
and information campaigns by identifying their common problems and needs.
Determining the problem and risk areas of youths can provide the addiction
prevention life skills that will be targeted in programs and also identify op-
portunities in Turkish culture. This can be considered as able to increase the
effectiveness of prevention studies that are enriched with resources such as the
expectations, values, behaviors, and attitudes of the country. For the purpose of
enhancing LST programs and bringing interventions that will be performed
in line with contemporary approaches, (7) a postmodern psychology program
should be added that develops interventions that enable people to use their
own resources and arrange the meanings that are raised in their lives, and
(2) by considering multi-culturalism, determine the common values and from
these ingredients enrich the LST programs by creating interventions related
to gaining values that are thought to be able to protect youths from addiction.

In the program that will be developed, recent research on addiction is neces-
sary and should benefit from the findings of the approaches. For example,
Bruce K. Alexander’s (n.d.) addiction experiment, which discussed a park
mouse’s inability to obtain a biological ingredient, offers remarkable fin-
dings that proved that mice, even if they become addicted, can get rid of
their addiction by changing and organizing their environment. In this case,
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the amount of what was offered to the individual is an effective point on
behavior. Indeed, Cohen (2009), in noting that human nature feels a great
need to establish bonds and relationships with others to be satisfied in life,
emphasized that a person who is unable to establish meaningful bonds tends
to bond with other things. Cohen’s point of view has begun to redefine the
debate on the question of addiction as “the problem of connecting with the
wrong things.” When approaching the problem of addiction from this point
of view, what kind of living environment are youths presented with, what do
they connect to, and what is healthier to connect with apart from addiction
in accordance with LST are all subject to be discussed.

In order for the program to maintain an effective and comprehensive man-
ner with the intention of supporting sustainability, all kinds of stakeholders
should be included, practitioners, politicians, civil society organizations, re-
lated institutions, youth representatives, and researchers; cooperation should
be established (Bernhardt et al., 2014; UNESCO, 2012). Articles that have
interpreted the results obtained from policy-setting meetings that were un-
dertaken by UNESCO Institute for Lifelong Learning (UIL) and performed
by the Canadian Ministry of Foreign Affairs, the Canadian Department of
Foreign Affairs, Trade, and Development (DFATD, previously the Canadian
International Development Agency, CIDA), and by politicians, practitioners,
researchers, and youth representatives in Africa, the Middle East, and Asia, all
refer to the necessity of using media, news, and regional networks, online and
offline, on the topics of adding youths and the public to the decision-making
process, reaching youths, recognizing their problems, and strengthening them.
Across the spectrum of school-based prevention programs, it is more effective
when they are presented within a wide range of other initiatives. Therefore,
when initiating a comprehensive LST, topics such as media campaigns and

legal limits absolutely must accompany studies to be performed.

'The search for meaning is one of the basic instincts of humanity. The search
for meaning creates internal tension in people. This tension is an indispen-
sable pre-requisite for mental health (Frankl, 2013). Finding meaning in life
and determining life goals are important preventative factors in protecting
individuals from psychopathology. Eryilmaz (2014), in a comparative rese-
arch from the viewpoint of 108 youths with and without substance addic-
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tion between the ages of 20 and 24, to determine finding life meaning and
purpose in life, found that youths who were not addicted had more purpose
in life and their lives found meaning from their environment. In a study
performed by Ogel, Armagan, Eke, and Taner (2007), those who tried subs-
tances were seen to prefer social activities that were realized individually and
performed for a specific purpose. These two findings reveal that in programs
to be developed, activities need to take place related to creating a purpose in
life and social activity preference.

Studies on the prevention of substance use have taken place within a wide range,
from personal care services to law enforcement. Together with this, research has
shown that the risk period for the onset age of substance use is adolescence. The
applicability of the school-based program in Turkey is considered to be high for
being able to reach a large number of students in their adolescence. According
to Balda and Turan (2012), every school should provide comprehensive and in-
tegrated life skills training for students to be able to make healthy choices and
adopt healthy behaviors in their life. However, the removal of guidance hours
prevents such a comprehensive study from being made at all school levels. The-
refore, programs that will be developed should ensure guidance hours are again
in the curriculum before the implementation stage.

Another problem of increasing the effectiveness of the program that will
be held in Turkey is the necessity of selecting and training the people who
will implement the program and creating the criteria for this; Bernhardt et
al. (2014) touched on the need to strengthen the teachers and administra-
tors’ skills through teaching a set of life-skills such as critical thinking and
teamwork, and to organize information sharing across the region on the
successful implementation of life skills layered into the curricula of schools,
vocational training institutes, and non-formal education programs for the
program to reach success. In Turkey, a notable issue for the success of the
program is providing motivation on this subject to the individuals who will
be practitioners.

Some researchers have revealed that studies carried out on peer leadership
are more effective than studies conducted on adult leadership (Arevian &
Khasholian, 2014) when life skills training can also be expressed by the dif-

ferent practitioners (teachers, health care professionals, educators, preventi-
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on experts, and leaders from among the peers) who will apply it (Botvin &
Griffin, 2014). Therefore, the contribution of different practitioners to the
effectiveness of the program should be evaluated in the pilot applications

that will be performed in Turkey.

'The program that is to be formed may be thought of as being prepared in
accordance with paying attention to the needs and interests of today’s youths

(i.e., for using information technology).

'The effectiveness of the program that will be developed should be tested for
various groups, such as children who have dropped out of school, disabled

persons, and different subcultures.

As a result, LST can be prepared in various perspectives depending on the
requirements of countries. In the fight against addiction, LST is an education
that has had its effectiveness and current applications tested all over the world.
The effectiveness of the education is diversified in connection to generated
content, the characteristics of the groups that are treated, the identities and
competencies of the practitioners, the duration of the program, and the objec-
tives. In Turkey, the most appropriate age group for a prevention program that
targets protection from addiction seems to be adolescence or the age just before
it. The literature shows this age group to be at risk (UNICEF, 2012; UNODC,
2005; WHO, 2003), and the youth that were spoken to in Turkey (TUBIM,
2006-2009) demonstrated the same research results. In light of all this infor-
mation, one could argue that the program design as a basic objective created
tor Turkey should be to create inter-agency cooperation in a wider context and
very participatory structure, occur in middle school as the easiest step for re-
aching youths who are at risk of substance use, structuring permanent schools,
and being sensitive to the wealth of different cultures. The program that will be
created can lead to the preparation of a postmodern framework that includes
social learning-based, cognitive behavioral interventions in accordance with
the world literature yet at the same time facilitate culturally sensitive work; it
can lead to being more functional and to creating a map of integrated content
in this context. Also for Turkey, areas of literature related to addiction that need
to be completed, as well as the various and numerous researches that need to be

encouraged are other forward results.
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