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Abstract

“LifeLong Learning” that came to the fore as an EU project in today’s information age, in the process of the emergence of new
education approaches, has become an emphasized topic in the field of education. Public Education Centers that provide service
oriented towards the process of Lifelong Learning become crucial in terms of their contributions to personal and social
development. In this context, this study aims to analyze the opinions of the music trainees in Kadikdy Public Education Center
about the programs, education and the efficiency of the courses according to educational status and age variables. In the study,
solution offers have been formed about what the rearrangements may be that the change necessitates.
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1. Introduction

In today’s society, it is seen that the flow of information has gained speed with developing technology and
globalising world order. Along with the developments, education is in a continual change and development. In the
light of new education paradigms, the developments in today’s education are important as different education
processes are put into practice. World countries, as the result of their approach, have entered into a period that their
reforms oriented towards their education system have been put into practice. Accordingly, LifeLong Learning that
developed as an EU project has gained importance in person education in terms of its education oriented approaches.

LLL approach comes up as a process that takes a second change on the people who kept away from education in
any period of his time. This approach has been expressed in European Commission (2000) as “learning activities
that is maintained in every moment of life and, along with knowledge and skill, that will benefit to survive in
personal, social and economic life”.
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LLL means gaining and updating of all kinds of knowledge, skill and quality in the process from birth to death.
LifeLong Learning, which goes beyond the borders of formal education and includes all kinds of informal
education, enables people’s adaptation to information society by creating opportunity for the development of
knowledge and efficiency (Candy, 2002). Recently, it has started to be assessed as an approach model within the
scope of education in Turkey, like in other countries (MOE, 2009). Turkey has entered into the process of LLL in
paralel with EU membership process.

Within the scope of Globalisation- EU process and Lisbon Common Education Goals, LifeLong Learning is
included in 9. Development Plan and 17. National Education Council; and, it was projected as cabinet decree that a
‘LifeLong Learning Strategy Paper (LLLSP)’ will be prepared by MOE in Turkey as part of 60. Government
adjustment program for EU acquis. ‘MOE Apprenticeship and Non-formal Education General Directorate
(ANEGD)’ has been made responsible for running the secretariat of LLL Executive Council that was projected to be
established with LLLSP which was accepted with the resolution of Higher Planning Council dated 05/06/2009 and
numbered 2009/21(Goniiltas, 2010). Accordingly, Public Education Centers that date back to old times in Turkey
have been reformed LLL process oriented and have become one of the most important institutions serving for the
process. P.E.C.s, reaching 960 in number, have gained importance in terms of providing a second education
opportunity within the process. It is seen that personal education activities have gained intensity in terms of social
and cultural courses given in the process of LLL. It is thought that the activities towards art education will provide
gain for the process.

The aim of the art is to excite human in his integrity, to enable him to see his life as the same as another’s life and
to embrace others’ lives which might be his. Art is necessary for that human can know the world and change it
(Fischer, 1990). Education via art aims for conformist and balanced personalisation of humans (Bilgin, 2011).

The contribution that art education provides, in terms of personal development to the process of forming today’s
information society, was emphasised once more. That is why, it is thought that artistic activities made through LLL
will benefit fot the development of individual and the transformation of society into an information society. The
place and the importance of art in the development stem from “the quality of human-art relationship” and especially
“the versatile function of art in human life”, in the structural integrity of human. In respect to this, artistic
development should be seen as a whole with all personal-social and economic developments rather than restricting it
to only cultural development (Ugan, 1994).

Music has a crucial role in the existence of individual and a strong effect on the emotions of human. (Hallam,
2001). As music education, a subbranch of art education, contributes to the intellectualisation of individual, the
activities made for that purpose matters.

The rearrangement of music education as a subbranch of art education in terms of personal and social
development in the process of LLL gains importance along with its activities for P.E.C.’s current status. In this
direction, current situation assessment of music activities performed in P.E.C.s in the process of LLL matters. The
music education in our country should be developed in a sound and planned way within the process.

When viewed from this aspect, it is thought that the assessment of the efficiencies in P.E.C. as the process of
rearrangement will contribute to the process. In this study; it is aimed to reveal the current situation by considering
the problem sentence ‘How are the music education courses given in P.E.C. in LLL process assessed by trainees in
terms of education and the efficiency of the courses?’ and to reveal what the arrangements that might contribute to
the change may be within LLL process.

In the study, music courses in Kadikdy Public Education Center are analysed. Current situation assessment was
made according to the opinions of the trainees, educated in the center, about the efficiency of P.E.C. courses in
accordance with education and age variables.

2.Method

General screening model was used in the study. Screening models are research approaches that aim to describe a
situation in the past or at present as it is. Mentioned event, individual or object is tried to be described in its own
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conditions. No effort is made to change or affect it in any way (Karasar, 1991, 77). Survey data results, which are
prepared for the study, are analysed with SPSS for Windows 17 program. In the study, in which demographical
variables are evaluated within LLL, the opinions of 89 music trainees educated in K.P.E.C. are analysed. Within the
survey questions, it is analysed whether the perception of trainees about the assessment of program, education and
courses in P.E.C. change according to education status and age variables. In the survey, single direction variance
analysis (ANOVA) was made to determine whether the assessments change according to education status variable;
and post-hoc Scheffe (significant difference) test was made to research in which groups there are changes.

3.Findings

Table 1: ANOVA test that is made to determine whether the perception of trainees about the assessment of program and education change

according to education status variable. (N=89)

ANOVA Significant

A. The Assessment of Program and —

Education Status n X Ss Difference
Education

F P (Scheffe)

01. Do you think that the course you have taken Primary/ Secondary (1) 19 2,74 045 0,71 0494 -
has contributed to you? High School (2) 40 2,58 0,50

University (3) 30 2,63 049
02. P.E.C. do you think that music education you Primary/ Secondary (1) 19 2,78 0,48 4,06 0,022* 1t02,3
have taken helps in terms of realising your High School (2) 40 2,35 048
personal goals? University (3) 30 240 051
03. P.E.C. do you think that the education you Primary/ Secondary (1) 19 2,63 0,60 059 0,556 -
have taken has contribution for personal skill High School (2) 40 2,48 0,51
acquisition? University (3) 30 2,50 0,51
04. P.E.C. do you think that the education you Primary/ Secondary (1) 19 2,58 0,51 1,75 0,180 -
have taken contributes to your learning skill? High School (2) 40 2,33 047

University (3) 30 243 0,50

*Difference is significant at the level of p<.05.

In the research, it is analysed with ANOVA that there is no significant difference in the opinions of trainees
about the program and education of P.E.C in accordance with education status variable and there is found out just
one significant difference for one opinion (Table 12). It is found out that the education status of the trainees cause a
significant difference in their assessment about the question “02. P.E.C. do you think that music education you have
taken helps in terms of realising your personal goals?” (F'= 4,06 and p<0,05). According to post-hoc Scheffe test
(significant difference test); trainees of Primary/ Secondary School graduate (Group 1) think more than High School
and University graduates (Group 2-3) that the music courses they have taken contribute to realising their personal
goals ( X Primary/ Secondary School=2,78; X High School=2,35 and X University=2,40).



A. Aylin Can and Utku Yiiksel / Procedia - Social and Behavioral Sciences 31 (2012) 704 — 713

Table 2. ANOVA test that is made to determine whether the perception of trainees about the assessment of the efficiency of courses change

according to education status variable. (N=89)

ANOVA Significant

B. The Assessment of the Efficiency Of —

Education Status n X Ss Difference
P.E.C. courses

F P (Scheffe)

01. Do you think that the course you have taken ~Primary/ Secondary (1) 19 2,47 0,70 0,84 0,435 -
is efficient? High School (2) 40 243 0,55

University (3) 30 2227 0,64
02. P.E.C. do you think that the materials used ~ Primary/ Secondary (1) 19 143 0,70 7,55  0,001* 3tol,2
in your education are deficient? High School (2) 40 1,35 048

University (3) 30 2,03 0,74
03. Do you think that the materials used in your ~Primary/ Secondary (1) 19 2,16 0,65 694  0,002* 3tol,2
education in P.E.C. are sufficient? High School (2) 40 2,10 0,60

University (3) 30 1,63 0,56
04. Do you think that the materials existing in Primary/ Secondary (1) 19 2,37 0,68 10,05 0,000%* 3tol,2
P.E.C. are brought into use adequately? High School (2) 40 2,25 0,54

University (3) 30 1,70 0,60
05. Do you think that the program limit applied Primary/ Secondary (1) 19 2,38 0,61 493  0,009*% 3tol,2
in P.E.C. contributes enough to the program High School (2) 40 2,30 0,58
content? University (3) 30 1,93 0,74
06. Do you think that course hours applied in Primary/ Secondary (1) 19 2,84 0,38 9,01  0,000%* 1t02,3
P.E.C. contribute in a sufficient level to your High School (2) 40 2,38 0,54
education? University (3) 30 2,10 0,76
07. Do you think that daily course hours in Primary/ Secondary (1) 19 2,68 0,51 9,77  0,000%* 1t02,3
P.E.C. contribute to a qualified learning? High School (2) 40 1,95 0,60

University (3) 30 1,80 0,66
08. Do you think that P.E.C. schedule contents ~ Primary/ Secondary (1) 19 2,68 0,58 947  0,000%* 3tol,2
contribute adequately to your education? High School (2) 40 243 0,53

University (3) 30 1,87 0,62
09. Do you think that P.E.C. building is Primary/ Secondary (1) 19 226 0,73 491 0,010* 3t01,2
physically qualified for education? High School (2) 40 223 0,58

University (3) 30 1,80 0,61
10. Do you think that teachers and personnel Primary/ Secondary (1) 19 2,74 045 1,10 0,338 -
working in P.E.C. contribute enough to the High School (2) 40 2,55 0,60
education? University (3) 30 2,50 0,57
11. Do you think that P.E.C. is supported Primary/ Secondary (1) 19 2,00 047 1,19 0,310 -
adequately by the units it is dependent on? High School (2) 40 2,00 0,60

University (3) 30 1,80 0,61
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12. Do you think that P.E.C. works co-ordinated Primary/ Secondary (1) 19 2,11 0,57 0,62 0,539
with the units it is dependent on? High School (2) 40 2,00 0,64

University (3) 30 1,90 0,66
13. Do you think that the size of the class in Primary/ Secondary (1) 19 2,05 085 0,77 0467
which you have been educated in P.E.C. affects High School (2) 40 1,88 0,76
the education? University (3) 30 2,10 0,80
Difference is significant at the level of p<.001 and *Difference p<.05

It is found out that the education status of the trainees causes a significant difference for 8 of the opinions presented
for the Assessment of The Efficiency of P.E.C. Courses (Table 13):

. University graduate trainees (Group 3) think more than Primary/ Secondary School and High School
graduate trainees that the_materials used in their educations are deficient ( X Primary/Secondary School=1,43;
X High School=1,35 ve X University=2,03).

. University graduate trainees (Group 3) think less than Primary/ Secondary School and High School
graduate trainees that the materials used in their educations are sufficient. ( X Primary/Secondary School=2,16;
X High School=2,10 ve X University=1,63).

. University graduate trainees (Group 3) think less than Primary/ Secondary School and High School
graduate trainees that the materials used in their educations are brought into use adequately( X Primary/ Secondary
School=2,37;, X High School=2,35 and X University=1,70).

. University graduate trainees (Group 3) think less than Primary/ Secondary School and High School
graduate trainees that program limit applied in P.E.C _contributes enough to the program content
(X Primary/Secondary School=2,38;, X High School=2,30 ve X University=1,93).

. Primary/ Secondary School graduates (Group 1) think more than High School and University graduate
trainees that the program applied in P.E.C. contributes enough to their education in terms of course hours
(X Primary/Secondary School =2,84; X High School=2,38 and X University=2,10).

. Primary/ Secondary School graduates (Group 1) think more than High School and University graduate
trainees that daily course hours in P.E.C contributes to a qualified learning ( X Primary/Secondary School=2,68;
X High School=1,95 and X University=1,80).

. University graduates (Group 3) think less than Primary/ Secondary School and High School graduate
trainees that the schedule content in P.E.C contributes adequately to their education ( X Primary/Secondary School
=2,68;, X High School=2,43 and X University=1,87).

. Lastly, University graduates (Group 3) think less than Primary/ Secondary School and High School
graduate trainees that P.E.C. building is physically qualified for education ( X Primary/Secondary School=2,26;
X High School=2,23 and X University=1,80).

Table 3. ANOVA test that is made to determine whether the perception of trainees about the assessment of the program and education change

according to age variable. (N=89)

. ANOVA Significant
C. The Assessment of Program and Education Age n X s ——— Difference
F )/ (Scheffe)
01. Do you think that the course you have taken has 10-16 (1) 232,70 0,47 2,24 0,113

contributed to you? 16-20 (2) 36 2,50 0,51
20 and above (3) 30 2,73 0,45
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02. P.E.C do you think that music education you have 10-16 (1) 23 243 0,51 3,26 0,032* 3tol,2
taken helps you in terms of realising your personal 16-20 (2) 36 233 048
goals? 20 and above (3) 30 2,68 0,49
03. P.E.C. do you think that the education you have 10-16 (1) 23 261 0,50 3,29 0,027* 2t01,3
taken has contribution to personal skill acquisition? 16-20 (2) 36 2,36 0,54

20 and above (3) 30 2,63 0,49

04.P.E.C do you think that the education you have taken 10-16 (1) 23 243 0,51 0,39 0,679 -
has contributed to your learning skill? 16-20 (2) 36 236 049

20 and above (3) 30 2,47 0,51

*Difference is significant at the level p<.05

It is examined with ANOVA whether there is change in the trainees’ assessment of P.E.C in terms of program
and education in accordance with age variable and significant different was found for two opinions (Table 6). It is
found out that the age of the trainees’ cause a change in their assessment about the question “02. P.E.C do you think
that music education you have taken helps you in terms of realising your personal goals?” (F= 3,26 and p<0,05).
According to post-hoc Scheffe test (significant difference test) which is made to research between which age groups
there is change; the trainees of 20 and above (Group 3) find the contribution of music courses in realising their
personal goals higher than the trainees in the other two age groups (Group 1-2) (X aged 10-16=2,43; X aged 16-
20=2,33 and X qged 20 and above=2,68).

It is found out that the ages of the trainees cause significant differences in their assessment about the question
“03. P.E.C. do you think that the education you have taken has contribution to personal skill acquisition?” (F'= 3,29
and p<0,05). According to Post-hoc Scheffe test; trainees in 16-20 age group (Group 2) find less than the other two
age groups (Group 1-3) that the music courses they have taken contribute to personal skill acquisition ( X aged 10-
16=2,61; X gged 16-20=2,36 and X ggeq 20 and above=2,63).

Table 4. ANOVA test that is made to determine whether the perception of trainees about the assessment of the efficiency of P.E.C. courses

change according to age variable (N=89)

ANOVA Significant
The Assessment of the Efficiency of P.E.C. —
Age n X ss Difference
Courses
F P (Scheffe)
01. Do you think that the course you have takenis ~10-10 ) 23 248 059 040 0,671 -
efficient? 16-20 (2) 36 233 0,59
20 and above (3) 30 2,37 0,67
02. P.E.C. do you think that the materials used in 10-16 (1) 23 148 067 322 0,047* 3tol,2
your education are deficient? 16-20 (2) 36 147 0,56
20 and above (3) 30 1,80 0,76
03. Do you think that the materials used in your 10-16 (1) 23 240 0,56 849  0,000%* 1t02,3
education in P.E.C. are sufficient? 16-20 (2) 36 1,84 0,63
20 and above (3) 30 1,63 0,56
04. Do you think that the materials existing in 10-16 (1) 23 235 049 382 0,026% 3tol,2
P.E.C. are brought into use adequately? 16-20 (2) 36 221 0,67

20 and above (3) 30 1,77 0,68
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05. Do you think that the program limit applied in ~ 10-16 (1) 23 235 065 146 0,238 -
P.E.C. contributes enough to the program content? 16-20 (2) 36 2,14 0,64

20 and above (3) 30 2,03 0,72
06. Do you think that course hours applied in 10-16 (1) 23265 049 3389 0,024* 3tol,2
P.E.C. contribute to your education in a sufficient ~ 16-20 (2) 36 249 0,65
level? 20 and above (3) 30 2,07 0,70
07. Do you think that daily course hours in P.E.C.  10-16 (1) 23257 0,59 10,16 0,000%* 1t02,3
contribute to a qualified learning? 16-20 (2) 36 1,92 0,55

20 and above (3) 30 1,90 0,66
08. Do you think that P.E.C. schedule contents 10-16 (1) 23 257 059 362 0,031* 1t02,3
contribute adequately to your education? 16-20 (2) 36 222 0,64

20 and above (3) 30 2,13 0,57
09. Do you think that P.E.C. building is physically 10-16 (1) 23 248 059 642 0,003 1t02,3
qualified for education? 16-20 (2) 36 2,00 0,63

20 and above (3) 30 1,90 0,61
10. Do you think that teachers and personnel 10-16 (1) 23 270 0,56 085 0,431 -
working in P.E.C. contribute enough to the 16-20 (2) 36 2,50 0,61
education? 20 and above (3) 30 2,57 0,50
11. Do you think that P.E.C. is supported 10-16 (1) 23209 052 Ll 0,333 -
adequately by the units it is dependent on? 16-20 (2) 36 1,89 0,58

20 and above (3) 30 1,87 0,63
12. Do you think that P.E.C. works co-ordinated 10-16 (1) 23 2,13 063 1,58 0,212 -
with the units it is dependent on? 16-20 (2) 36 2,03 0,65

20 and above (3) 30 1,83 0,59
13. Do you think that the size of the class in which  10-16 (1) 23 187 082 035 0,707 -
you have been educated in P.E.C. affects the 16-20 (2) 36 2,03 0,77
education? 20 and above (3) 30 2,03 0,81

**Difference is significant at the level p<0,001 and *Difference p<.05

Assessment of the Efficiency of P.E.C. Courses (Table 7):

The trainees aged 20 and above (Group 3) think more than the other age groups that the materials used in

It is found out that the ages of the trainees cause a significant difference in 7 opinions presented for the

their education are deficient. (X ggeq 10-16=1,48; X gged 16-20=1,47 and X gged 20 and above=1,80).

The trainees aged 10-16 (Group 1) think more than the other age groups that the materials used in their

education are sufficient ( X ggeq 10-16=2,40; X gged 16-20=1,84 and X ggeq 20 and above=1,63).

. The trainees aged 20 and above (Group 3) think less than the other age groups that the materials used in
their educations are brought into use adequately ( X ggeq 10-16=2,35; X ggeq 16-20=2,21 and X ggeq 20 and
above=1,77).

. The trainees aged 20 and above (Group 3) think less than the other age groups that the program applied in
P.E.C. contributes adequately in terms of course hours ( X ggeq 10-16=2,65; X gged 16-20=2,49 and X gged 20
and above=2,07).

. The trainees aged 10-16 (Group 1) think more than the other age groups that daily course hours in P.E.C.
contributes to a qualified learning ( X aged 10-16 =2,57; X aged 16-20=1,92 and X aged 20 and above=1,90).
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. The trainees aged 10-16 (Group 1) think more than the other age groups that the program content in P.E.C.
contributes adequately to their education (X ggeq 10-16=2,57; X ggeq 16-20=2,22 and X ggeq 20 and
above=2,13).

. Lastly, the trainees aged 10-16 (Group 1) think more than the other age groups that P.E.C. building is
physically qualified for education (X ggeq 10-16=2,48; X qged 16-20=2,00 and X ggeq 20 and above=1,90).

4. Conclusion and Discussion

LLL process in Turkey has developed in line with EU membership and continue to develop in the process of
the rearrangement of the existing institutions. Lasting of education a lifetime is possible when people has the
education means after school education; in that, with adult education, or if it is uttered with a traditional notion used
for years in our country, with public education (Miser, 2002).

In this direction, the determination of the function and the efficiency of P.E.C.s existing in Turkey will be useful
as it will contribute for the developments oriented towards the process. After the current situation assessment of
P.E.C. in line with LLL, to make necessary rearrangements is an expectable situation within the process. In line with
the findings in the study;

1. In terms of the assessment of the opinions of P.E.C trainees about program and education according
to education status variable;

1.1 The opinions of Primary/ Secondary School graduate trainees, about that the music education they have
taken in P.E.C helps them realizing their personal goals, was found more significant than High School and
University graduates. In fact, this result can be interpreted as the result of a general opinion. It can be expressed
that, with the rise in educational level, the activities oriented towards the realization of personal goals are evaluated
more elaborately.

2. In terms of the assessment of the opinions of P.E.C trainees about the efficiency of the courses
according to education status variable;

2.1 It is seen that the opinions of University graduate trainees about the efficiency of courses centers
on the view that there are deficiencies about the institution. Their opinions about that the materials used in
P.E.C are deficient, not sufficient and not brought into use adequately are remarkable as it shows that there
are physical deficiencies about the institution. In this direction, it is seen that the thought that P.E.C.
remains incapable in physical aspect dominates.

2.2 When the opinions of University graduate trainees about the applied program, criticisms about the
time and content of the program are arised. At the stage of forming the programs in P.E.C.s, it is thought
that rearrangements oriented towards the process may be deficient. It can be stated that the acquired
findings are important in respect to the rearrangement of P.E.C programs according to their purposes in
LLL process.

23 It is stated by Primary/ Secondary School graduate trainees that the education applied in line with
the current program is found adequate in terms of weekly course hours and it contributes to a qualified
learning. In light of these results, it can be stated that the expectations of people oriented towards the course
hours increased in direct proportion to the rise in educational level.

24 In the opinions of University graduate trainees about the content of the schedule, the ideas that
there are deficiencies in the efficiency of the programs dominates. Also, it is seen that the ideas of
University graduate trainees about that P.E.C can not provide physically proper environment for education
dominates.
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In terms of the assessment of the opinions of P.E.C trainees about the program and education of the

courses according to age variable;

4.

3.1 It is seen that the education acitivities applied in P.E.C. dominates positively in the realization of
personal goals according to the trainees aged 20 and above. This result reveals that the education activities
in P.E.C. is found significant as it provides a second education chance for people of all ages. In terms of the
trainees aged 16-20, contrary to trainees of the other age groups, the idea that the education activities in
P.E.C. contributes little to personal skill acquisition dominates.

In terms of the assessment of the opinions of P.E.C trainees about the efficiency of the courses

according to age variable;

4.1 It is seen that the materials used in P.E.C change according to age variable. These results have
revealed that, depending on the rise of the age level, the sufficiency of the materials in P.E.C.s is not in a
level to respond the needs of the individuals.

4.2 The opinions of the trainees aged 20 and above dominate in the ideas that the materials are not
brought into use adequately and that the program applied in P.E.C.s are sufficient in terms of course hours.
43 In the trainees aged 10-16, it is seen those daily course hours and schedules contribute to their

education adequately.
4.4 It is found out that the trainees aged 10-16 does not have the view that P.E.C has a physically
negative affect on education.

5. Recommendations

Recommendations based on the results of the research are as follows:

1.

In order that P.E.C.s provides education chance for all ages in LLL process, programs oriented towards age
groups should be formed. The programs should be arranged in line with the purposes of LLL and should be
proper for all ages; which will contribute to the process as it will serve for the purposes of the process.
P.E.C.s that reached the number 960 in Turkey and became widespread countrywide should not have any
physical deficiency in today’s information and technology age. P.E.C.s have a long history in terms of
institutionalizing it in our country. In this direction, it is thought that the necessary physical arrangements
will be solved by dependent institutions and non-govermental organizations.

In LLL process, current programs applied in P.E.C.s should be revised. It is thought that the arrangements
made in this direction should be made with today’s education and with an approach serving for LLL
process.

In the activities of LLL process oriented towards music education, it is proposed that arrangements should
be made in P.E.C.s for the perception of the general purposes of the process (Conferences, seminars, etc.).
It is proposed that the courses of music education in P.E.C.s should be formed in a supporting way that
people can take the music in their lives.

It should be enabled that LLL process takes place in schedules of the institutions raising music educators in
Turkey and academicians should be raised in this area.

With the purpose of following new practices about LLL process, it should be enabled that P.E.C.s run
projects together with similar institutions abroad.

During determination and solving of the physical problems by dependent institutions and non-govermental
organizations, joint works should be done. In this direction, providing active participation about the process
should be adopted.
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9. It is suggested that the educators working in P.E.C. should attend conferences and seminars at spesific
times in order that they can evaluate LLL process.
10. P.E.C should raise local public’s awareness in order not to fall behind the developments and to enable

personal and social development oriented towards the process. It should be enabled that, necessary
arrangements and plannings should be made on the areas related to music education thats aims to form the
information society.
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